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1. O6mue mojoxKeHus

BerynutensHoe ucnbITaHWe  JUIsL  TOCTYIUIGHUST HA  MAarucTepCcKyl Mporpammy
«lu¢poBble KOMMYHMKAIMM ¥ HOBBIE MeIHA» TMPOBOJUTCS C IENbI0 YCTaHOBICHUS
CIIOCOOHOCTH MOCTYMHAIOIIETO CAMOCTOATEIBbHO MBICIUTD, U APIYMEHTHUPOBAHO OTCTaNBaTh CBOIO
MO3UIUIO, TOHUMAHUS COICPKAHUSI M POJM aKTYATBHOCTH MU(PPOBBIX KOMMYHUKAIIMNA M HOBBIX
Meaua JUIsl COBPEMEHHOT0 00IIecTBa.

K ocBoeHmio mporpamMmbl CHEIHATM3UPOBAHHONW TOJITOTOBKM MAarucTpa JIOIYCKAOTCS
JMIa, UMEIOIUE BhIcIee 00pa3oBaHue JIF00OT0 YPOBHSL.

Jluma, *Kenarme OCBOUTh MPOrPaMMy CIICIIUATU3UPOBAHHON MOATOTOBKH MarucTpa 1o
HarnpaBieHuto 42.04.05 «MenuakommyHukanun» (npoduis) «lludpoBsie KOMMyHUKAIMK W
HOBBIC MEAHMa» 3aYHCISAIOTCS Ha KOHKYPCHOM OCHOBE IO pe3yibTaTaM BCTYIMHTEIbHBIX
WCIIBITAaHU M.

2. ®opma, IPOAOJIKUTEIBHOCTh BCTYNIUTEIbHOI0 HCTIBLITAHUS

BerynurensHoe HCIBITaHUE HA MOCTYIICHHE HA MarucTepckyro nporpammy «Lludpossie
KOMMYHHKAIIMM 1 HOBBIE ME/IMa) SIBJISIETCS] KOMIUIEKCHBIM M COCTOUT U3 TPEX 3TAIOB: MOPTHOIINO
(MOTHBAaLIMOHHOTO THCHMA), MTUCBMEHHOTO TECTHPOBAHUS IO CIEHUAIBFHOCTH M MHChMEHHOTO
TECTUPOBAHUS 110 AHIVIMHCKOMY SI3BIKY.

Pe3ynbraThl BCTYNHUTENBHBIX UCTIBITAHUHN PACTIPEACISIFOTCS CIEAYIONIIM 00pa3oM:

Ilepgvuit 3man: NHUCbMEHHOE TECTUPOBAHUE IO CHEIMAIBHOCTH B (hopmare TecTa.
Makcumanbhsiil 6amt - 100. Munumanbssblil npoxogHoit 6amt — 40 (pesynstat ot 0 10 39 6annoB
SIBJISICTCS] HEYIOBJICTBOPUTEIILHBIM).

TecTupoBaHue COCTOUT U3 JBYX YaCTEH:

- BOIIPOC OTKPBITOTO TUIA (MOTUBAIIMOHHOE MHUCHMO), orieHuBaeTcst 0-75 6asios;

- BOIIpPOCHI, TpeOyrolue BbIOOpa MPaBWIBHOIO BapHaHTa(OB) OTBETOB, 25 BOIPOCOB,
Kax/1plii Boripoc 0-1 GaoB, o6mas cymma 6auioB 3a TecToByro yacTh 0-25 Gaios.

JlintenbHOCTh TECTUPOBAHUS — 60 MUHYT.

Bmopoii sman: N1cbMEHHOE TECTHPOBAaHUE 3HAHWN MHOCTPAHHOIO S3bIKa (AHTJIMHCKUI
s3BIK ). MakcuManbHbIN 0arnt - 100.MunuMansHbIH ipoxoaHoi 6ait — 40 (pesynsrat ot 0 10 39
SIBJISICTCS] HEYIOBIICTBOPHUTEIBHBIIA).

JlnrenbHOCTh TecTUpoBaHUs 60 MUHYT.

OOmast oueHka (opMupyercs B pe3yibTaTe CyMMHUpPOBaHMs OalsioB KaXJIOM M3 JBYX
yacreil. UToroBas makcumanpHas cymma 6aiuioB paBHa 200. MuHMManbHas IPOXOAHAs CyMMa
6amioB — 80.

B cnyuae, ecii 4uciio MOCTYMAIOMINX, HAOPABIIHNX 332 BCTYHTEIBHBIEC HCIIBITAHUS B CyMMe
6onee 80 OGamioB, oka3bIBaeTCs OOJNbIIE IUIAHUPYEMOIro HaboOpa MeCT, OTOOp MOCTYMAIOLIUX
MPOUCXOAUT HA KOHKYPCHOM OCHOBE B paMKax rpajarii 0aJjIoB Mo yOBIBAIOIICH 3HAYUMOCTH.

3. Bonpoc oTKpBITOro THIa (MOTHBAIMOHHOE MMCHMO): COIep:KaHue, CTPYKTypa
U OLIEHKA

MoTHUBallMOHHOE THMCHMO TOTOBUTCS COMCKATEIIEM 3apaHee W pPacCMaTpUBAETCAd B
mpolecce MpUeMHBIX UchbITaHui. [TucbMoO mpenocTaBiseTcs B OTOOPOYHYIO KOMUCCHUIO B JICHB,
Mo yTBEpKICHHOMY Axanemueld pacnucanuio. [IpencrtaButrend OTOOPOYHOM KOMHCCHUU
(cexkperapp) mHUQpPyeT MUCHMO U HAIIPABISET HA MPOBEPKY WICHAM YK3aMEHAIIMOHHOW KOMUCCUU
B 00€3JIMUEHHOM BHUJIE, T.€. B TUCHME 3aMpPeNIaeTcsl YKa3bIBaTh UMs, OTUYECTBO, (PaMIUIIHIO, a TAKXKE
IpyrHe JaHHbIE, MMO3BOJIONINE WICHTH(QHUIMPOBATh aBTOpa. B ciydyae HapylieHHs JaHHOTO
ycinoBus MUChbMO Oyner omeHmBaThesa B O OammoB. MakcuManbHOE KOJWYECTBO OayioB 3a
MOTHBAIIHOHHOE MHUCHMO — 75 0aJIoB.



3.1. ConepxaHue MOTHBALIMOHHOT0 MM CbMa

OtBer OTKpHITOr0o THUNa B ()OpME MOTHBAIMOHHOTO IHChMa Ompeienser o0jacTu
npo(eCCHOHANBHBIX HMHTEPECOB A0UTYPHEHTA, MOTHBBI TMOCTYIUICHHS B MAarucTparypy,
TOTOBHOCTh K Y4YeOHOH paboTe, HMEIIMIUICS ONbIT NPO(hecCHOHATBHOW NeATeIbHOCTH,
MPEIIoJIaraéMbIi UTOT OOYUYCHHSI HITH ONMCAHUE BO3MOXKHOTO (PHHAILHOTO MPOEKTA.

MoOTHBAIIMOHHOE THCHMO A0OMTYpUEHTA JIOJDKHO COJAEP)KaTh OTBETHI Ha CIIEAYIOIIHNE

BOTIPOCHL:

1. KakoBel mpuunHbl BBIOOpa Maructpatypsl «l{udpoBbie KOMMYHUKAIIUK U HOBBIC
menna» B PAHXul ' C?

2. KakoBbl xkemaemble WTOTH/pe3yiibTaThl OOy4eHHS (3HAHHE, YMEHHS, HaBBIKH)?

[Toyemy BaM moaxoauT/HEOOXOAMMO 0OydeHue Ha mporpamme «L{uppoBeie KOMMyHUKAUU U
HOBBIE Menua»?

3. Kaknmu BakxHBIMHU IJ151 Bac MpOo(eCCHOHAIHBIMU KOMITETECHIIMSAMU BBl 00JIajiaere,
I7Ie ¥ TIPU KaKKX OOCTOSTEIBCTBAX OHU MOIY4EHBI?
4. KakoBbl, 110 BalieMy MHEHHIO, OCHOBHBIE TPEH[bl pa3BUTHUs (HE MeHee 3-X) B

o0nacTi M(POBBIX KOMMYHUKAIMI U HOBBIX Meaua? OO0CHYyHTE Balll OTBET C MCIIOJIb30BAaHUEM
HYKOHOMHYECKUX MOHATHH U YIIPaBIECHUYECKOW TEPMUHOIOTHH.

5. KakoBo BnusHue 1udpoBoit TpaHchopMalud Ha KyJIbTypy H 0OILIECTBO?
OO6ocHy#iTe Balll OTBET CChUIKAMH Ha BEIYIIUX UCCIIEI0BATENCH, IKCIIEPTOB U YUCHBIX.

6. KakoBel, 110 BaleMy MHEHMIO, MEPCIEKTUBbI Pa3BUTUS HUPPOBBIX TEXHOIOIUNA?
OO6ocHyiiTe Balll OTBET CChIJIKAMU Ha UCTOYHUKH U aBTOPOB.

7. B kakux npoekTax Bbl NPUHUMAIM y4acTue 3a MOCIeAHHE 5 JieT (Ha3BaHHe
IPOEKTa, MOSI POJIb, CTCIICHb PEATM30BAHHOCTH ITPOCKTA)?

8. Kakyto uccnenoBarenbckyto paboThl Bbl IPOBOANIN/BBIIOIHSIIN 3a MOCIEAHUE 5
aet (KoH(epeHIUH, MyOIUKAIUK U T.11.).

9. B kaxoii BOJOHTEpPCKOM 1eTeNbHOCTH Bbl IPUHUMAJIM Y4acTHE 3a ITOCIeIHUE 5 JIeT
(Ha3BaHwMe, IJie ¥ KOT/a, B KAKOM Ka4eCTBe).

10. Kakum Bbl Buaure CBOM MTOTOBBIN/BBITYCKHOW MPOEKT IO 3aBEPIICHUIO
MarucTpaTypbl?

3.2 O¢gopmiieHre MOTHBALIMOHHOTO MU CHMA

[TuceMo npenocTaBisieTcs B 3J1€KTPOHHOM BHJIE.

MoTuBaIMOHHOE MUCHMO O(opMIIsieTcss B BUJE TEKCTa, MOATOTOBIEHHOIO C MOMOIIbIO
TekcToBoro penakropa Microsoft Word (unm ananora) ¢ mpumenenuem mpudra Times New
Roman, 12 xerns (3aronoBku 14 — 16 kernsb, B Tabnumax 12 — 14 xerne) Ha nuctax popmara A4.
OcHoBHOM 1BeT mIpU(Ta — YepHBIA. TEKCT Ha JTUCTE JOJIKEH UMETh KHUKHYIO OPHUEHTALIUIO.

ITonsa: BepxHee u HIkHEe — 20 MM, TipaBoe — 15 MM, sieBoe — 30 MMm.

BrlpaBHUBaHMEe TeKcTa — MO MIMpUHE, ab3amHbld oTctynm — 1,25 cM. MexXCTpouHBIit
uHTepBai 1,5. Mexay ab3aniamMmu MHTEpBaj He 100aBIseTcs.

O6nem He O6omee 1000 cnoB. HamewaranHbIli TEKCT MUCHhMa 3arpyaeTcs B Bujae ¢aiiia
pacmmpenueM .doc wiu .docs wim .pdf B Cucremy aucTaHOHHOTO 00y4YeHUsT AKaJeMUU.

[Ipumep odopmiienus nuceMa npuseneH B [lpunoxenun 1.

3.3 OneHka MOTHUBAIIHOHHOI0 THCbMA

OneHka MOTHBAallMOHHOTO IHCbMa IPOBOJIUTCS  HSK3aMEHALIMOHHOW KOMMCCHEH,
neiictByromieit Ha ocHoBaHUM [lonoxeHus: 006 ’K3aMeHalmoHHON Komuccuu U [lpaBun mpuema,
JNENCTBYIOINX HA IOJ] MOCTYILJIEHUS.



OO6miast oreHKa omnpeaeNseTcss Kak CpeAHuid Oayll, BBICTABICHHBIH BCEMH YJICHAMH
MIPUEMHON KOMUCCHUU TIO pe3yJibTaTaM OI[EHKH MOTHUBAIIMOHHOTO MHUChMA.

IToka3zaTenu u KPUTECPUHA ONCHUBAHUA MOTUBAIIMOHHOI'O MUCbMA

Tabnuua 1.

OuennBaemble NOKa3aTeau MakcumanabHoe Kpurtepun oueHuBanus Banabl
KOJI-BO 0AJJIOB
1.  IIpuuunbl BbIOOpa 15 Kaprepnsriit poct/ CmeHa Buga 8-15
NPOrpaMMbl JeSITeTbHOCTH
[NoBrIIeHHEe 00Pa30BATENBEHOTO 1-8
ypoBHs1/JIMYHOCTHBINA POCT
He ykazaHo unmu He4eTKo 0
c(hopMyITHPOBAHO
2. Ipodeccuonanbubie 10 [lepeuncnensl KOMIETEHIUH U 5-10
KOMIIETEeHIINH MECTO X MOJyUYCHHUS
KomnereHnnu nepevncieHbl 1-5
KomnereHnunu He nepeuncieHbl 0
3. CoumanabHasi 4 10+10+ 4=25
npogeccuoHATbHAS AKTUBHOCTb.
[IpoexTHas KeATENHHOCTD 10 4 u Oomee 10
3 7-9
2 4-6
1 1-3
Her 0
Hayuno-uccnemnosarenbckas 10 4 u Gomee 10
nesTenbHoCTh (moknassl Ha HITK u 3 7-9
(v myOIMKAIIH ) 2 4-6
1 1-3
Her 0
Bononrepckas nesTensHOCTD 5 YuacTtBoBa 4
He ydacTBoBan 0
4.  OdopmieHue 1 Ka4yecTBO 10 KauectBo odopmiienus u 1-5
MOTHBAIHOHHOTO MHCbMA (dhopMaTupoBaHUs TEKCTA.
Jlornueckas CBSI3aHHOCTb U 1-5
apryMeHTaIHs.
5. IIpodeccuonanbHbIA 5+5+5=15
NOTeHUHAT
(3KcnepTHAasI OLIEHKA MPUEMHOM
KOMHUCCHH)
Brnanenue 3HaHusiMu B chepe 5 TenneHIuu npeAcTaBIeHb U 4-5
M(POBBIX KOMMYHHUKAIIUN 1 HOBBIX 000CHOBaHBI
Mena TeHaeHIuM peICTaBIeHbI, HO 1-3
000CHOBaHBI cl1abo WM He
000CHOBAHBI.
He npencraBnenst 0
[lepcriekTHBEI pa3BUTHS 5 [IpencraBieHbl 1 000CHOBAHBI 4-5
[IpencrasieHsl, HO 00OCHOBaHBI 1-3
c11a00 WM He 0OOCHOBAHBI.
He npencrasnenst 0




OrnrcaHre UTOTOBOTO IIPOEKTa 5 YpoBeHb nIpencTaBieHnii 00 0-5
HUTOTOBOM MPOEKTE (HET, TOJIBKO
HJIeH, KOHCUHBIN TPOIYKT HITH
3¢ dekt, 000CHOBAaHHOCTD).

nuToro 75

4. BerynurtenibHOe TecTHPOBaHHE MO NPOMUIK MNPOrpaMMbl: CTPYKTYpa,
npoueaypa, coaepKaHue u OlleHKA 0TBETOB.

CTpyKTypa TecTOBbIX BOIIPOCOB

BerynutensHoe TecTUpOBaHHME NIPOBOAMTCA Ul OIPENEICHMS YPOBHSA IOATOTOBKU
abutypuenTta B 00s1acTi HU(PPOBBIX KOMMYHUKALIMI M HOBBIX ME/INA.

TecT BKIIIOYAET BONPOCHI TEOPETUYECKOIO U IPHUKIALHOIO XapakTepa IO CIECAYIOLIHUM
MOJYJISIM, COOTBETCTBYIOLIUM HPOQIII0 MarucTparypsl «L{uppoBsie KOMMYHHUKAIMU U HOBBIE
Meauay:

Tema 1. IHTepHET-TEXHOJIOTMU U OOLIECTBO

Tema 2. MapKkeTUHT 1 KOMMYHHUKAIUH

Tema 3. LludpoBble TEXHOIOTUU KaK TAKOBbIE

Tema 4. Web-Texnonoruu

Tema 5. CoBpeMEHHBIN KOHTEKCT AEATEIBHOCTH MEHEIDKEPA
Tema 6. Ludposas 3xoHOMUKaA.

IIpoueaypa recrupoBaHus

TectupoBanue npoBoauTCs TUOO0 B TPAAUIIMOHHON popme nubo Ha mmomaake Cuctemsl
nucTaHroHHoro oOydenus Axkanemuu B cucreMe MOODLE c cuctemoii yaaieHHOTO KOHTPOJIS
(IpOKTOpUHTA).

OO6m1ast TpOAOIKUTETHFHOCTh TECTUPOBAHUS COCTaBIIsIET He OoJiee 60 MUHYT.

MaxkcumanabHOe KOJTMYECTBO OAJUIOB 10 pe3ysibTaTaM TecTupoBanus — 100 6aos.

MuHMMaTbHOE KOJTMYECTBO OAIIIOB 32 poxoskaeHne Tecta — 40.

Couckarenb, HaOpaBuIMii MeHee 40 GanioB MO pe3yibTaTaM TECTHUPOBAHHS, HE MOXKET
OBITh 3aUUCIIEH B MarMCTPaTypy U BBIOBIBAET U3 KOHKYypCa.

CoaepskaHue TeCTOBBIX BOIIPOCOB
TecToBBIC BOIIPOCHI OICHUBAIOT YPOBCHD ITOATOTOBKHU a6I/ITypI/IeHTa 10 MIECTU OCHOBHBIM
HalpaBJIeHUsAM 00y4YeHHUs Ha TPOrpamMmme.

Tema 1. IHTepHET-TEXHOJIOTMH U OOLIECTBO

PasButne natepHera B mupe u B Poccun. IIponnkHoBenue nntepuera B Poccnn n B mupe.
ITonsitue nuayctpun 4.0. OCHOBHBIE IPOMBIIIIEHHBIE PEBOJIIOLIUN, X TPUUUHBI U TIOCIEACTBHUS.

Tema 2. MapkeTHHT 1 KOMMYHUKAIUU

Onpenenenne MapkeTuHra. ba3oBble mnoHsATHUs MapkeTuHra. Mogens 4 “P”. Ponp
MapKeTHHIa B COBPEMEHHOM HKOHOMHUKe. (CeTeBble TEXHOJIOrMM B MapkeTtuHre. Ilonstue
KOMMEPUYECKOT0 U HEeKOMMEpUecKoro Mapketunra. Crenuduka MapKeTUHTa B UHTEPHET-CpEIe.
TepMunomorus.

Tema 3. LludpoBbie TEXHOIOTUN KaK TAKOBbIE

[lpuHnunel  co3manusi, XpaHeHWsT W mepenadun  nudpoBord wHbopmanuu. Poib
IPOTPaMMHOT0 00eCIieueHus IpU yIpaBJIeHUH KOMIbIOTEpoM. OOIayHble TEXHOIOTUHU, TIOHATHE
U (GpPOBBIX MIATPOPM, IPUMEPHI MIIATHOPM.
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Tema 4. Web-Texnonoruu

[TpoTokounsl nepenaun naopmariu B uHTEpHETE. [IOHATHE JTOMEHHOTO UIMEHU U €T0 CYTh.
S3bIKM  BEpCTKM M INPOrPaMMHUPOBAHMS IIPH CO3JaHUM CAWTOB M NPHIOKEHUH H HX
B3aumoieiictBue. IIpuHiunsl paboThl MOMCKOBBIX CHUCTEM, KOHTEKCTHON M TapreTHpOBAaHHOMN
peKIambl

Tema 5. CoBpeMeHHBIN KOHTEKCT AE€ATEILHOCTU MEHEKEPA

W3MmeHeHne conep)kaHusl JEATEIbHOCTM MEHEDKEpa B CBS3M C  IIEPEXOAOM K
MNOCTUH/IYCTPHAILHOMY THITY 3KOHOMHUKH. [IpHHIMIIBI MEHEKMEHTa B IU(POBBIX MPOCKTAX —
rubKkue cucreMsl yrpasieaus - Agile, Scrum.

Tema 6. Lludpoas skoHOMUKA.

[loHATHE NOCTMHIYCTPUAIBHOM SKOHOMUKH M HMHTEPHET-3KOHOMHMKH. OCOOEHHOCTH
oOMEHa LEHHOCTSAMH B IM(POBOM NPOCTPAHCTBE: POJIb JAHHBIX B HSKOHOMHUKE, CHUKCHHE
u3aepxkekK, poct noau I'T u Menguakommnanuii.

OueHka 0TBEeTOB TeCTUPOBAHUS

Kaxxnpiii mpaBUIIbHBIN BOIIPOC TeCTa olleHUBaeTcs B 1 Oa.

MakcumanbHOE KOJIMYECTBO OajuloB, IOJy4YaeMbIX B pe3yjibTaTe TECTHUPOBAHUS
(MOoTHBaMOHHO nMcbMO + TecT) — 100 6asos.

B cnyuae, xorna tect nmpoBoautcs B cucteme CHO Axagemuu, mpoBepka U OLIEHKA
pe3yIbTaTOB TECTUPOBAHUS IPOU3BOIUTCS ABTOMATHUECKH.

B uHOM ciyyae npoBepKy M OLIEHKY pe3yJIbTaTOB IIPOBOAUT 3K3aMEHALIMOHHASI KOMUCCHS.

[IpoBepka pe3ynabTaTOB MPOBOAUTCS O OOC3TUYCHHOM BHJE, 0€3 yKa3aHUs HMEH
HOCTYTMAOLIHX.

5. YuacTHe B 0IUMIINAAAX U HHbIEe HHANBUIYAJbHbIE 10CTHKEHUS

JlonoaHUTENbHO K 0OajuiaM, MOJIyYeHHBIM B PE3yibTaTe BCTYNHUTEIbHBIX HCHBITAHUH,
npuOaBisAoTCs Oanabpl 3a 1Modeny B OMMMIIMAAAX U MHBbIE WHAMBUAYAIbHbBIE JIOCTHXKEHUS.
[Tepeuens onummnuan v Oamisl 3a JOCTHKeHUS onucaHus B [lonoxxenun Axagemuun o0 Yyere
VHAWBUAYAIbHBIX JOCTHKEHHUH MOCTYMAIOLIUX MIPH ITpHeMe Ha o0ydeHue.

6. Pexomenayemasi Jjureparypa I NOATOTOBKH K IHMCbMEHHOMY JK3aMEHY
(TecTHPOBAHMIO)

1. Mapmain MakirosH, ['anaktuka ['yrrenbepra, 2012

2. Knayc I1IBa6, YUeTBépTas npomsliieHHas peBotonus, 2014

3. Hxoit Uto. Caur. Kak BEDKUTE B CTpeMUTEIIEHOM Oy aytinem, 2018

4. Ilxebopu Ilapkep, Mapmamn Ban AnbsctuH, Canmpxur Yaynapu. PeBomronus
mwiaropm. — M., Mann, Banos: ®@apbep, 2017.

5. Kotnep ®@. OcuoBsl Mapketunra. Kparkuit kypc. M.: Bunbsimc, 2015.
. Opuk Imunr, Kak padoraer Google, 2014.
. Mutu Meepcon, OcHOBBI HHTEepHET-MapKkeTHHra. 2014
. Munno6epr I'., Ansctpang b., Jlsmmen /. [llxomnsr ctparernii. CI16.: [Tutep, 2000.
. bernmxu Pa6xen, OT kIMKOB K mpoaaxkam, 2015

10. Maiia Ox. b., T'mmmop k. X. DkOHOMHKA BIIEYATICHHI: paboTra — 3TO TeaTp, a
KaXKIbIi OM3HeC — ciieHa. — M.: Buibsmc, 2005.

11. Maitkn Mumnep «YouTube mist 6usneca. DphHEeKTUBHBIN MapKETUHT C TTOMOIIBIO
Buzeo», 2014
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12. Hun Mexta, Aautes Arame, Ilapt [erpoiia, B onHo kacanue. busHec-ctpaterun
Google, Apple, Facebook, Amazon& -- CII6., [Tutep, 2020.

7. TecTupoBaHHe MO0 HHOCTPAHHOMY A3BIKY (aHTJIHcCKHii). @PopMAaT TeCTUPOBAHUA

Lenpro 5K3aMeHa SBISETCA MPOBEPKA HABBIKOB aKaJEMUYECKOIO YTEHHS U ayAUPOBAHUS
Ha aHTJHMICKOM sI3bIKe, HEOOXOAMMBbIEC Ui OOYYEeHUs Ha MarucTepckux mnporpammax. Kpome
TOTO, OJIHUM M3 OCHOBHBIX YMEHUM, ITPOBEPSIEMBIX TECTOM, SIBISETCS MOHUMAHHE UHCTPYKLIMIA,
KOTOpBIE TMpearnoaraT opopMieHne OTBETa ONpeaesieHHBIM 00pa3oM: HAllpUMEp, BBIPA3UTh
OTBeT He OoJiee, YeEM B TPEX CJIOBAX; ONPEAeNUTh, IPABANBA, JIOKHA WM HE MPUBEJCHA B TEKCTE
Ta WIK WHasg UHQOpPMAIHs, BEIOOP OJHOTO WJIM HECKOJIBKUX MPAaBMIIBHBIX OTBETOB U3 CIIUCKA;
BBIOOD M0/13ar0JIOBKOB; 3aII0JTHEHUE PE3IIOME TEKCTa; 3aII0JIHEHUE TaOIHIIbI, CXEMbI, MOJIEIIH U TIP.
OrpannyeHre BpeMEHH Ha TMOUCK MH(OpMAIMM U BHECEHHE COOTBETCTBYIOIIMX OTBETOB IA€T
BO3MOXXHOCTh IPOBEPUTh yMEHHE paldOTaTh C aKaJeMUYECKUM TEKCTOM [UIsl pelIeHUus
OIpe/IeNIEHHBIX 3a/1a4, T.€. HE YUTas €ro MoJAps U HE OTBJIEKAsCh Ha HECYIIECTBEHHBIE JI€TalIH, a
TaKk)K€ YMETh CIIbIIIATh U UHTEPIPETHPOBATH HEOOXOAMMYIO MH(GOPMAIMIO BO BpeMs JIEKIIUH,
CEeMHUHapa u T.[I.

8. Kputepuu oneHMBaHUA TECTHPOBAHMS 10 HHOCTPAHHOMY SI3BIKY (AHIJIMHACKMIA)

Tabmnua 2.

90-100 (IELTS 9 Expert user)

Bnangeer a35IK0M aIeKBaTHO, O€30IMO0YHO U OETII0 C
ITOJTHBIM TIOHUMAaHUEM.

80-89 (IELTS 8 Very good user)

BHaZ{eeT SI3BIKOM OYCHb XOpOIlIO, I[OH}/CKaH OTACIJIbHBIC
HECHCTEMHbIE HETOYHOCTH U MOTPEIIHOCTH. J[omyckaeT HeBepHOe
HCTOJIKOBAHUE B HE3HAKOMBIX CHUTYAIIUsX.

70-79 (IELTS 7 Good user)

Brazeet A36IKOM XOPOIIIO, HECMOTPS Ha OTAETbHBIE HETOUHOCTH,
MOTPEIIHOCTH M HEBEPHOE HCTOJKOBAHHE.

60-69 (IELTS 6 Competent user)

Brnazgeer s3p1k0M B 11€510M 3()PEKTUBHO, XOTS YacTO JIOMYCKAET
HETOYHOCTH, ITOTPEITHOCTH U HEBEPHOE HCTOIKOBAHHE.

50-59 (IELTS 5 Modest user)
BnaneeT S3BIKOM 4YaCTUYHO, B GOHBIHI/IHCTBC CJIy4acB CIIpaBJIIACH C
IIOHUMAaHUEM 06H16F0 3HA4YCHUS, XOTA U JOIIYCKACT MHOT'O OIHI/I6OK.

NMPOXO/JHBIE KOHKYPCHBIE BAJLJIbBI

40-49 (IELTS 4 Limited user)
BnaneeT SI36IKOM Ha 0a30BOM YPOBHE, KOTOpHﬁ OrpaHNUYIUBACTCHA
3HAKOMBIM KOHTCKCTOM.

30-39 (IELTS 3 Extremely limited user)
[TormmaeT TOJBKO OOITHI CMBICI B XOPOIIIO 3HAKOMOM
KOHTEKCTE.

HE

YJIOBJIE
TBOPUT
EJILHO




20-29 (IELTS 2 Intermittent user)

He nMmeeT peanbHOI BO3MOKHOCTH BOCITPHHIMATH HH(GOPMAIIHIO, 32
HCKITIOUCHUEM CaMBIX MPOCTHIX KOPOTKUX BBHICKA3BIBAHUM B 3HAKOMOM
KOHTEKCTE U OTACIBHBIX CJIOB.

10-19 (IELTS 1 Non user)
He BJIAACET A3BIKOM, 3a HCKIIFOUCHUEM HEKOTOPBIX U30JIMPOBAHHBIX
CJIOB.

0-9 (IELTS 0 Did not attempt the test)
WNudopmanmm o BIageHUH S3BIKOM ITPAKTUICCKH HET.

9. TecTupoBaHHe 10 HHOCTPAHHOMY A3BIKY (aHrJMiickuii). Pekomenayemas
JMTeparypa

1. Braverman, S. Target Band 7: IELTS Academic Module - How to Maximize Your
Score (3rd ed.). — www.IELTS-Blog.com, 2015.

2. Barron’s IELTS (Books and Cds). 2nd ed. — Barron’s Educational Series, 2013.

3. Cullen, P., French, A., Jakeman, V. The Official Cambridge Guide to IELTS
Student's Book with Answers with DVD-ROM). Csm.Pap/DVD Ed. - Cambridge English, 2014.

4. Official IELTS Practice Materials 2 with DVD. Pap/DVD Edition. — Cambridge

English, 2012.

5. IELTS 9. Self-study Pack (Student's Book with Answers and Audio CDs (2)):
Authentic Examination Papers from Cambridge ESOL (IELTS Practice Tests). — Cambridge
English, 2013.

6. Cambridge IELTS 8 Student's Book with Answers: Official Examination Papers
from University of Cambridge ESOL Examinations (IELTS Practice Tests). — CUP, 2011.

7. Official IELTS Practice Materials 1 with Audio CD. — CUP, 2012.

8. Free IELTS Practice Tests. - http://takeielts.britishcouncil.org/prepare-test/free-
practice-tests
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9. TecrupoBaHue Mo HHOCTPAHHOMY SI3bIKY (aHIJIMiickuii). O0pa3en TecTa
Pazoen Academic Reading

READING PASSAGE 1

You should spend about 20 minutes on Questions 1-14 which are based on Reading Passage 1
below.

Adults and children are frequently confronted with
statements about the alarming rate of loss of tropical
rainforests. For example, one graphic illustration to
which children might readily relate is the estimate that
rainforests are being destroyed at a rate equivalent to one
thousand football fields every forty minutes — about the
duration of a normal classroom period. In the face of the
frequent and often vivid media coverage, it is likely that
children will have formed ideas about rainforests — what
and where they are, why they are important, whatendan-
gers them — independent of any formal tuition. It is also
possible that some of these ideas will be mistaken.

Many studies have shown that children harbour misconceptions about ‘pure’, cur-
riculum science. These misconceptions do not remain isolated but become incorpo-
rated into a multifaceted, but organised, conceptual framework, making it and the
component ideas, some of which are erroneous, more robust but also accessible to
modification. These ideas may be developed by children absorbing ideas through the
popular media. Sometimes this information may be erroneous. It seems schools may
not be providing an opportunity for children to re-express their ideas and so have them
tested and refined by teachers and their peers.

Despite the extensive coverage in the popular media of the destruction of rainforests,
little formal information is available about children’s ideas in this area. The aim of the
present study is to start to provide such information, to help teachers design their edu-
cational strategies to build upon correct ideas and to displace misconceptions and to
plan programmes in environmental studies in their schools. .

The study surveys children’s scientific knowledge and attitudes to rainforests.
Secondary school children were asked to complete a questionnaire containing five
open-form questions. The most frequent responses to the first question were descrip-
tions which are self-evident from the term ‘rainforest’. Some children described them
as damp, wet or hot. The second question concerned the geographical location of rain-
forests. The commonest responses were continents or countries: Africa (given by 43%
of children), South America (30%), Brazil (25%). Some children also gave more
general locations, such as being near the Equator.




Responses to question three concerned the importance of rainforests. The domi-
nant idea, raised by 64% of the pupils, was that rainforests provide animals with habi-
tats. Fewer students responded that rainforests provide plant habitats, and even fewer
mentioned the indigenous populations of rainforests. More girls (70%) than boys
(60%) raised the idea of rainforest as animal habitats.

Similarly, but at a lower level, more girls (13%) than boys (5%) said that rainforests
provided human habitats. These observations are generally consistent with our previ-
ous studies of pupils’ views about the use and conservation of rainforests, in which
girls were shown to be more sympathetic to animals and expressed views which seem
to place an intrinsic value on non-human animal life.

The fourth question concerned the causes of the destruction of rainforests. Perhaps
encouragingly, more than half of the pupils (59%) identified that it is human activities
which are destroying rainforests, some personalising the responsibility by the use of
terms such as ‘we are’. About 18% of the pupils referred specifically to logging activity.

One misconception, expressed by some 10% of the pupils, was that acid rain is
responsible for rainforest destruction; a similar proportion said that pollution is
destroying rainforests. Here, children are confusing rainforest destruction with
damage to the forests of Western Europe by these factors. While two fifths of the stu-
dents provided the information that the rainforests provide oxygen, in some cases this
response also embraced the misconception that rainforest destruction would reduce
atmospheric oxygen, making the atmosphere incompatible with human life on Earth.

In answer to the final question about the importance of rainforest conservation, the
majority of children simply said that we need rainforests to survive. Only a few of the
pupils (6%) mentioned that rainforest destruction may contribute to global warming.
This is surprising considering the high level of media coverage on this issue. Some
children expressed the idea that the conservation of rainforests is not important.

The results of this study suggest that certain ideas predominate in the thinking of
children about rainforests. Pupils’ responses indicate some misconceptions in basic
scientific knowledge of rainforests’ ecosystems such as their ideas about rainforests as
habitats for animals, plants and humans and the relationship between climatic change
and destruction of rainforests.

Pupils did notvolunteer ideas that suggested that they appreciated the complexity of
causes of rainforest destruction. In other words, they gave no indication of an appreci-
ation of either the range of ways in which rainforests are important or the complex
social, economic and political factors which drive the activities which are destroying
the rainforests. One encouragement is that the results of similar studies about other
environmental issues suggest that older children seem to acquire the ability to appre-
ciate, value and evaluate conflicting views. Environmental education offers an arena in
which these skills can be developed, which is essential for these children as future deci-
sion-makers.
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Questions 1-8

Do the following statements agree with the information given in Reading Passage 1?

In boxes 1-8 on your answer sheet write

TRUE if the statement agrees with the information

FALSE if the statement contradicts the information

NOT GIVEN if there is no information on this

The plight of the rainforests has largely been ignored by the media.

Children only accept opinions on rainforests that they encounter in their classrooms.

It has been suggested that children hold mistaken views about the ‘pure’ science that
they study at school.

The fact that children’s ideas about science form part of a larger framework of ideas
means that it is easier to change them.

The study involved asking children a number of yes/no questions such as ‘Are there any
rainforests in Africa?’

Girls are more likely than boys to hold mistaken views about the rainforests’
destruction.

The study reported here follows on from a series of studies that have looked at
children’s understanding of rainforests.

A second study has been planned to investigate primary school children’s ideas about
rainforests.

Questions 9—13

The box below gives a list of responses A—P to the questionnaire discussed in Reading
Passage 1.

Answer the following questions by choosing the correct responses A—P.

Write your answers in boxes 913 on your answer sheet.

9

10

11

12

13

What was the children’s most frequent response when asked where the rainforests were?

What was the most common response to the question about the importance of the
rainforests?

What did most children give as the reason for the loss of the rainforests?
Why did most children think it important for the rainforests to be protected?

Which of the responses is cited as unexpectedly uncommon, given the amount of time
spent on the issue by the newspapers and television?

11
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There is a complicated combination of reasons for the loss of the
rainforests.

The rainforests are being destroyed by the same things that are
destroying the forests of Western Europe.

Rainforests are located near the Equator.
Brazil is home to the rainforests.
Without rainforests some animals would have nowhere to live.

' Rainforests are important habitats for a lot of plants.

People are responsible for the loss of the rainforests.

The rainforests are a source of oxygen.

Rainforests are of consequence for a number of different reasons.
As the rainforests are destroyed, the world gets warmer.

Without rainforests there would not be enough oxygen in the air.
There are people for whom the rainforests are home.

Rainforests are found in Africa.

Rainforests are not really important to human life.

The destruction of the rainforests is the direct result of logging
activity.

Humans depend on the rainforests for their continuing existence.

Question 14

Choose the correct letter, A, B, C, D or E.

Write your answer in box 14 on your answer sheet.

Which of the following is the most suitable title for Reading Passage 1?

The development of a programme in environmental studies within a

science curriculum

Children’s ideas about the rainforests and the implications for course

design

The extent to which children have been misled by the media
concerning the rainforests

How to collect, collate and describe the ideas of secondary school

children

The importance of the rainforests and the reasons for their
destruction
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READING PASSAGE 2

You should spend about 20 minutes on Questions 15-26 which are based on Reading Passage 2
helow.

What o Wihales Fealy

An examination of the functioning of the senses in cetaceans, the
group of mammals comprising whales, dolphins and porpoises

Some of the senses that we and other terrestrial mammals take for granted are either
reduced or absent in cetaceans or fail to function well in water. For example, it appears
from their brain structure that toothed species are unable to smell. Baleen species,
on the other hand, appear to have some related brain structures but it is not known
whether these are functional. It has been speculated that, as the blowholes evolved
and migrated to the top of the head, the neural pathways serving sense of smell may
have been nearly all sacrificed. Similarly, although at least some cetaceans have taste
buds, the nerves serving these have degenerated or are rudimentary.

The sense of touch has sometimes been described as weak too, but this view is prob-
ably mistaken. Trainers of captive dolphins and small whales often remark on their
animals’ responsiveness to being touched or rubbed, and both captive and free-
ranging cetacean individuals of all species (particularly adults and calves, or members
of the same subgroup) appear to make frequent contact. This contact may help to
maintain order within a group, and stroking or touching are part of the courtship ritual
in most species. The area around the blowhole is also particularly sensitive and
captive animals often object strongly to being touched there.

13



The sense of vision is developed to different degrees in different species. Baleen
species studied at close quarters underwater — specifically a grey whale calf in cap-
tivity for a year, and free-ranging right whales and humpback whales studied and filmed
off Argentina and Hawaii — have obviously tracked objects with vision underwater, and
they can apparently see moderately well both in water and in air. However, the posi-
tion of the eyes so restricts the field of vision in baleen whales that they probably do
not have stereoscopic vision.

On the other hand, the position of the eyes in most dolphins and porpoises suggests
that they have stereoscopic vision forward and downward. Eye position in freshwater
dolphins, which often swim on their side or upside down while feeding, suggests that
what vision they have is stereoscopic forward and upward. By comparison, the bot-
tlenose dolphin has extremely keen vision in water. Judging from the way it watches
and tracks airborne flying fish, it can apparently see fairly well through the air-water
interface as well. And although preliminary experimental evidence suggests that their
in-air vision is poor, the accuracy with which dolphins leap high to take small fish out
of a trainer's hand provides anecdotal evidence to the contrary.

Such variation can no doubt be explained with reference to the habitats in which indi-
vidual species have developed. For example, vision is obviously more useful to species
inhabiting clear open waters than to those living in turbid rivers and flooded plains. The
South American boutu and Chinese beiji, for instance, appear to have very limited
vision, and the Indian susus are blind, their eyes reduced to slits that probably allow
them to sense only the direction and intensity of light.

Although the senses of taste and smell appear to have deteriorated, and vision in
water appears to be uncertain, such weaknesses are more than compensated for by
cetaceans’ well-developed acoustic sense. Most species are highly vocal, although
they vary in the range of sounds they produce, and many forage for food using echolo-
cation'. Large baleen whales primarily use the lower frequencies and are often limited
in their repertoire. Notable exceptions are the nearly song-like choruses of bowhead
whales in summer and the complex, haunting utterances of the humpback whales.
Toothed species in general employ more of the frequency spectrum, and produce a
wider variety of sounds, than baleen species (though the sperm whale apparently pro-
duces a monotonous series of high-energy clicks and little else). Some of the more
complicated sounds are clearly communicative, although what role they may play in
the social life and ‘culture’ of cetaceans has been more the subject of wild specula-
tion than of solid science.

1. echolocation: the perception of objects by means of sound wave echoes.

14



Questions 15-21

Complete the table below.

Choose NO MORE THAN THREE WORDS from Reading Passage 2 for each answer.

Write your answers in boxes 15-21 on your answer sheet.

SENSE SPECIES ABILITY COMMENTS
Smell toothed no evidence from brain structure
baleen not certain related brain structures are present
Taste —— St nerves linked to their 15............ are
yp P underdeveloped
Touch all yik region around the blowhole very
sensitive
Vision 6. yes p.rqbably do not have stereoscopic
vision
dolphins, probably have stereoscopic vision
: yes
porpoises | g /AN 5 L0 S
18 = probably have stereoscopic vision
"""""" y forward and upward
bottlenose es exceptional in 19............ and good
dolphin y in air-water interface
boP_tu aod poor have limited vision
beiji
Tidlias.s6E e probaply only sense direction and
intensity of light
Hearin most large es usually use 20............ }
g baleen y repertoire limited
y 4 g
whales and .
yes song-like
whales
toothisd yes use more of ffequency spectrum; have
wider repertoire
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Questions 22-26

Answer the questions below using NO MORE THAN THREE WORDS from the passage for
each answer.

Write your answers in boxes 22-26 on your answer sheet.

22

23

24

25

26

Which of the senses is described here as being involved in mating?
Which species swims upside down while eating?

What can bottlenose dolphins follow from under the water?
Which type of habitat is related to good visual ability?

Which of the senses is best developed in cetaceans?

16



READING PASSAGE 3

You should spend about 20 minutes on Questions 27-40 which are based on Reading Passage 3
below.

Visual Symbols and the Blind

Part 1

From a number of recent studies, it has become clear that blind people can appreciate
the use of outlines and perspectives to describe the arrangement of objects and other
surfaces in space. But pictures are more than literal representations.

This fact was drawn to my attention dramatically when a blind

woman in one of my investigations decided on her own initiative to

draw a wheel as it was spinning. To show this motion, she traced a

curve inside the circle (Fig. 7). | was taken aback. Lines of motion,

such as the one she used, are a very recent invention in the history

of illustration. Indeed, as art scholar David Kunzle notes, Wilhelm

Busch, a trend-setting nineteenth-century cartoonist, used virtually

no motion lines in his popular figures until about 1877. Fig. 1

When | asked several other blind study subjects to draw a spinning wheel, one partic-
ularly clever rendition appeared repeatedly: several subjects showed the wheel’s
spokes as curved lines. When asked about these curves, they all described them as
metaphorical ways of suggesting motion. Majority rule would argue that this device
somehow indicated motion very well. But was it a better indicator than, say, broken
or wavy lines — or any other kind of line, for that matter? The answer was not clear. So
| decided to test whether various lines of motion were apt ways of showing movement
or if they were merely idiosyncratic marks. Moreover, | wanted to discover whether
there were differences in how the blind and the sighted interpreted lines of motion.

To search out these answers, | created raised-line drawings of five different wheels,
depicting spokes with lines that curved, bent, waved, dashed and extended beyond
the perimeter of the wheel. | then asked eighteen blind volunteers to feel the wheels
and assign one of the following motions to each wheel: wobbling, spinning fast, spin-
ning steadily, jerking or braking. My control group consisted of eighteen sighted
undergraduates from the University of Toronto.

All but one of the blind subjects assigned distinctive motions to each wheel. Most
guessed that the curved spokes indicated that the wheel was spinning steadily; the
wavy spokes, they thought, suggested that the wheel was wobbling; and the bent
spokes were taken as a sign that the wheel was jerking. Subjects assumed that spokes
extending beyond the wheel’s perimeter signified that the wheel had its brakes on and
that dashed spokes indicated the wheel was spinning quickly.
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In addition, the favoured description for the sighted was the favoured description for
the blind in every instance. What is more, the consensus among the sighted was barely
higher than that among the blind. Because motion devices are unfamiliar to the blind,
the task | gave them involved some problem solving. Evidently, however, the blind not
only figured out meanings for each line of motion, but as a group they generally came
up with the same meaning at least as frequently as did sighted subjects.

Part 2

We have found that the blind understand other kinds of visual metaphors as well. One
blind woman drew a picture of a child inside a heart — choosing that symbol, she said,
to show that love surrounded the child. With Chang Hong Liu, a doctoral student from
China, | have begun exploring how well blind people understand the symbolism
behind shapes such as hearts that do not directly represent their meaning.

We gave a list of twenty pairs of words to [\~ =~
. : ; ‘ords associated Agreement
sighted subjects and asked them to pick from | .. - ] :

: o ith circle/square among
each pair the term that best related to a circle subjects (%)
and the term that best related to a square. For
example, we asked: What goes with soft? A | sorr-HARD 100
circle or a square? Which shape goes with | MOTHER-FATHER 94
hard? HAPPY-SAD 94

GOOD-EVIL 89
All our subjects deemed the circle soft and the | LOVE-HATE 89
square hard. A full 94% ascribed happy to the | ALIVE-DEAD 87
circle, instead of sad. But other pairs revealed | BRIGHT-DARK 87
less agreement: 79% matched fast to slow and | LIGHT-HEAVY 85
weak to strong, respectively. And only 51% | WARM-COLD 81
linked deep to circle and shallow to square. ;UE“:"‘('g:(V)?; ER :;
(See Fig. 2.) When we tested four totally blind ) )

. : FAST-SLOW 79
volunteers using the same list, we found that | . - "
their choices closely resembled those made by | ¢ppiNG-FALL 24
thg sigl_\ted squects. One man, who had been | ouEr-LOUD 62
blind since b"th, scorefi ex.tremely well. He WALKING-STANDING 62
made only one match differing from the con- | opp-EVEN 57
sensus, assigning ‘far’ to square and ‘near’ t0 | FAR-NEAR 53
circle. In fact, only a small majority of sighted | PLANT-ANIMAL 53
subjects — 53% — had paired far and near to the | DEEP-SHALLOW 51

opposite partners. Thus, we concluded that the

blind interpret abstract shapes as sighted Fig. 2 Subjects were asked which word
people do. in each pair fits best with a circle and
which with a square. These percentages
show the level of consensus among
sighted subjects.
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Questions 27-29

Choose the correct letter, A, B, C or D.

Write your answers in boxes 27-29 on your answer sheet.

27 In the first paragraph the writer makes the point that blind people

A may be interested in studying art.

B  can draw outlines of different objects and surfaces.
C can recognise conventions such as perspective.

D  can draw accurately.

28 The writer was surprised because the blind woman

A  drew a circle on her own initiative.

B  did not understand what a wheel looked like.
C included a symbol representing movement.
D  was the first person to use lines of motion.

29 From the experiment described in Part 1, the writer found that the blind subjects

A had good understanding of symbols representing movement.

B  could control the movement of wheels very accurately.

C  worked together well as a group in solving problems.

D  got better results than the sighted undergraduates.
Questions 30-32

Look at the following diagrams ( Questions 30-32 ), and the list of types of movement below.
Match each diagram to the type of movement A-E generally assigned to it in the experiment.

Choose the correct letter A—E and write them in boxes 30-32 on your answer sheet.

30 31 32

steady spinning
jerky movement
rapid spinning
wobbling movement

=o0OR >

use of brakes




Questions 33-39

Complete the summary below using words from the box.
Write your answers in boxes 33-39 on your answer sheet.
NB You may use any word more than once.

In the experiment described in Part 2, a set of word 33...... was used to investigate whether
blind and sighted people perceived the symbolism in abstract 34...... in the same way.

Subjects were asked which word fitted best with a circle and which with a square. From the

A8ons volunteers, everyone thought a circle fitted ‘soft’ while a square fitted ‘hard’.
However, only 51% of the 36...... volunteers assigned a circle to 37...... . When the test was
later repeated with 38...... volunteers, it was found that they made 39...... choices.
associations blind deep hard
hundred identical pairs shapes
sighted similar shallow soft
words
Question 40

Choose the correct letter, A, B, C or D.
Write your answer in box 40 on your answer sheet.

Which of the following statements best summarises the writer’s general conclusion?

The blind represent some aspects of reality differently from sighted people.
The blind comprehend visual metaphors in similar ways to sighted people.
The blind may create unusual and effective symbols to represent reality.
The blind may be successful artists if given the right training.

TCOW»
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Pazoen Academic Listening

SECTION 1 Questions 1-10
Questions 1-4
Complete the notes below.

Write NO MORE THAN THREE WORDS AND/OR A NUMBER for each answer.

NOTES ON SOCIAL PROGRAMME

Example ~ Answer
Number of trips per month: 5

deeens

Visit places which have:

e historical interest

® good 1 .coooiiiiiiiiiiiiiiiiii
O B cmoninme R

Cost: between £5.00 and £15.00 per person

Note: special trips organised for groups of 3 ............u.nee.
people

Time: departure — 8.30 a.m.

return — 6.00 p.m.

To reserve a seat: sign nameonthed .................. 3 days in advance
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Questions 5-10
Complete the table below.

Write NO MORE THAN THREE WORDS AND/OR A NUMBER for each answer.

WEEKEND TRIPS

Place Date Number of seats Optional extra
St Ives Do aniasio 16 Hepworth Museum
London 16th February 45 O v
o S 3rd March 18 S.S. Great Britain
Salisbury 18th March 50 Stonehenge
Bath 23rd March 16 . S

For further information:

Reéad the'D ..ccusaismisansmassses or see Social Assistant: Jane 10 .............ccooeeeeeeennns

SECTION 2 Questions 11-20
Questions 11-13

Complete the sentences below.

Write NO MORE THAN THREE WORDS AND/OR A NUMBER for each answer.

RIVERSIDE INDUSTRIAL VILLAGE

11 Riverside Village was a good place to start an industry because it had water, raw

materials and fuels suchas ........................ 77 {4 CHSRRE R E R prvis .

12 The metal industry was established at Riverside Village by ........................ who lived
in the area.

13  There Were over .........cccceeueuenenen. water-powered mills in the area in the eighteenth
century.
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Questions 14-20
Label the plan below.

Write NO MORE THAN TWO WORDS for each answer.

\ The Engine ‘

:
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SECTION 3 Questions 21-30
Questions 21 and 22

Choose the correct letter, A, B or C.

Example
Melanie could not borrow any books from the library because

A the librarian was out.
B she didn’t have time to look.
©  the books had already been borrowed.

21 Melanie says she has not started the assignment because

A she was doing work for another course.
B it was a really big assignment.
C  she hasn’t spent time in the library.

22 The lecturer says that reasonable excuses for extensions are

A planning problems.
B  problems with assignment deadlines.
C  personal illness or accident.

Questions 23-27
What recommendations does Dr Johnson make about the journal articles?

Choose your answers from the box and write the letters A—G next to questions 23-27.

A must read
B useful
C limited value
D read first section
E read research methods
F read conclusion
G don’t read
Example Answer
Anderson and Hawker: - S
Jackson: 23  .....iiiiiiiiieia....
Roberts: 24 ... ..o
Morris: DB st e e
Cooper: 20 coeviinersimesseszsaves
Forster: 27 i




Questions 28-30
Label the chart below.

Choose your answers from the box below and write the letters A—H next to questions 28-30.

Population studies
Reasons for changing accommodation
100
C
90 = P e i S )V e S P N a PR S AP DP e e o e ss s sdoiers ot aressersastretssuseteseerostPPrussarprsbeess /ssaeesrssveaoseore et sasopobosseass
28 cvcies
80 ol 00000 TR v = 3055 9 5.0:0.5.0.5 % QU » ¢ g4 LR F.] PEO MY LTS IOL] 000051 S S S TP OIS NS EPEDPE TP IT YL OUEDURITYE LN PISE D 0 AL U5 LSY PO
29 i5viis
70 o osecioo BN « o ovoosocosesos SEENNNNNNN G oo rrsieazitatessreesessssstssnsessses s I ccassoseesntssasinsstniinssrssdcnasonsven
60_. .............. R S D R I Sy
E
50 RPN TRNURURRREN 0 [ENOSSOSRRREESE 0 BRI
40 EISIIIN 0 DUCOUIIOREY 0 UBIOSIOIRROOON 0 ROUSIUUUDRRREE U
30 oo . .. ............ (S . . ............ DSOS ... ........ ...
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Possible reasons
uncooperative landlord
environment
space
noisy neighbours
near city
work location
transport
rent

TOTEHDAR >
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SECTION 4 Questions 31-40

Complete the notes below.

Write NO MORE THAN TWO WORDS for each answer.

THE URBAN LANDSCAPE

Two areas of focus:
¢ the effect of vegetation on the urban climate
e ways of planning our 31 .............ceveininn. better

Large-scale impact of trees:

* they can make cities moreorless 32 .........ccocvvnvininnns
* in summer they can make cities cooler

* they can make inland cities more 33 .............ccoevnnnen.

Local impact of trees:

* they can make local areas
—more34 ...cccocvviiiiiiiiinnins
— cooler
— more humid
— less windy
— 1e8835 .iiiiiiiiiiiiiiiiiniann,

Comparing trees and buildings

Temperature regulation:
* trees evaporate water through their 36 ..............cooouev.
* building surfaces may reach high temperatures

Wind force:

¢ tall buildings cause more wind at 37 ...........cocevininnnns level
® trees 38 .vviiiiiiiiiiiiiiiinns the wind force

Noise:

* trees have a small effect on traffic noise

R . S AR AP A PPy frequency noise passes through trees

Important points to consider:
* trees require a lot of sunlight, water and 40 ........................ to grow
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pusoxenune 1

Hpumep 0¢0pMJ'leHu}l MOMUBAUUOHHO20 nUCbMmA

MoTtuBanuonHoe nucbmo apurypuenta (PHO), nperenaywuiero Ha ody4ueHue mno
Marucrepckoil nporpamme «llngpoBbie KOMMyHUKAUKM U HOBbIe Meaua» UHcTuTyTa
OomecrBennbix Hayk PAHXuI'C

Tekct MOTHBAaIIMOHHOI'O ITMCbMaA

Hara
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