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[IPOTPAMMA BCTYIIUTEJIbHBIX VICIIBITAHUN
Hanpasienue noarorosku 42.04.01 PexiiaMa 1 cBA3H ¢ 00IIECTBEHHOCTBIO

HaIpaBIeHHOCTH (Tpoduns): «MeauaMeHeKMEHT

®opma o0yueHus: oyHas

WHCTUTYT 00IEeCTBEHHBIX HAyK

1. IHogcuuTEeABLHAA 3aNIHCKA

BerynutenpHOe — MCIBITAaHWE 7 IIOCTYINIEHHS HA  MarMCTEPCKYHo
nporpamMmMy «MeanamMeHeI:KMeHT» IPOBOJUTCA C IENBI0 YCTAHOBIICHHUA
CIIOCOOHOCTH TIOCTYIAIOIIEr0 CaMOCTOATENIbHO MBICIMTE M apryMEHTHPOBAHO
OTCTauBaTh CBOO IMO3ULHIO.

K ocBoeHHIO MporpaMMbl MOATOTOBKH MarucTpa 1o HanpasieHuio 42.04.01
PexsniamMa ¥ cBsi3u ¢ OOLIECTBEHHOCTBIO NOIIYyCKAIOTCA JIMIA, MMEIOIIME BEBICIIEE
obpazoBaHue 11000ro ypoBHS.

Jlvna, OkeyarolMe OCBOMUTH IpOrpaMMy IIOATOTOBKM Marucrpa IIo
HanpasieHuo 42.04.01 Pexnama u cBA3H ¢ OOIIECTBEHHOCTBIO HAIIPABIEHHOCTE
(mpodunp) «MenuaMeHeDKMEHT» 3a4MCIAIOTCS Ha KOHKYPCHOH OCHOBE II0

pe3yibTaTaM BCTYIIUTEIIbHBIX HCIIBITAHUH.



1. CDopMa, MNpoAO/DKUTE/IbHOCTD BCTYIIUTE/IBHOI'O HCIIBITAHUA

BcrynurensHOe ucCObITaHWE Ha TMOCTYIVIEHME HAa MAacTEPCKYH0 IMPOrpamMmy
«MenuameHe[PKMEHT» COCTOUT M3 [IBYX 3TarioB:

ITepsbili 5man: TeCTUpOBaHUe 110 UHOCTPAHHOMY $I3bIKY (aHTTTMACKUI).

Bmopoli sman: nmucbMeHHOe BCTYIUTe/JbHOe WCIIbITaHWe 10 HarpaBieHUIo

noAroToBky Ha 6a3e ®PI'OC BO b6akanaBpuaTa.

WToroBeiii 6ast 3a BCTynUTebHOE UCTIbITaHWE (POPMHUDPYETCS C/ieAyIOM
obpa3zom:

1. TectupoBaHue 110 aHTJIMACKOMY A3BIKY ABJIAETCS
KBa/TM(DMKALIMOHHBIM U OIjeHWBaeTcs 110 1kase 3aueT (100 6amtos)/He3auer (39
6asnoB).

2. [TucbMeHHOe BCTYIMTEeNbHOE UCIbITaHWe TIpefcTaB/seT coboii
MMMChbMEHHBIM 3K3aMeH Ha [iBa Bompoca Ousera 1Mo akTyalbHbIM TIpobsieMam |
TeHZeHLUSIM Pa3BUTUSI COBPEMEHHbIX KOMMYHUKALIUA U TEXHOJIOTUM, OL|€HUBAeTCs
no mkaae ot 0-100 GasnoB. MUHUMA/BHBIN Y/A0BI€TBOPUTE/BHBINA MPOXOAHOMN
6an 3a sk3ameH — 50 6anuioB, HeYAOBIETBOPUTEIbHBIN cocTaBsieT 0-49 Gassios.

Hmoeoeoe 3HaueHue KOHKYpPCHO20 bamna npedcmaensem coboli cymmy
6ann0e: 100 6aI0B, HAUMC/ISIEMbIX TIOCTYTIAIOIIEMY TIPU TIOJYUYeHUN «3aueTa» I10
AHTJIMMCKOMY $I3bIKy M KOJMYeCcTBO 0asiioB 3a TMHCbMEHHOe BCTYMNMTeTbHOe
VICTIBITaHUE.

B cnyuae, ecnm mocTymarommii  romydaer He3zauer (39 6amioB) 3a
TEeCTUPOBaHWe TI0 AHITIMACKOMY $13bIKy WM < 49 06a/ioB 3a MHUCbMEHHOe
BCTYIIUTE/IbHOE HWCIbITaHWe T10 HarpaB/eHWIO0 TOATOTOBKM, OH BbIObIBaeT Wu3
KOHKYpCa MOCTYIaKIMX Ha MaruCTepCKyo rnporpammy «MeyaMeHe[pKMeHT».

CyMMapHO MHWHMMAaJ/IbHO U MakCMMaJbHO BO3MO)KHasi MTOrOBasi OLIEHKa 3a
BCTYIUTE/bHBIA 5K3aMeH Ha MarucTepckyr mnporpammy «MearaMeHeKMeHT»

coctaenstet 150 (100+50) 1 200 6ammoB (100+100) cOOTBETCTBEHHO.



B cnyuae, ecnu nocTymnatroiiye, Habpagilive 3a BCTYITUTe/IbHbIE UCIILITAHUS B
cymme Oosiee 150 6asisioB OKasbiBaeTcsi OoJiblile TIAHUPYeMOro Habopa MecT,
0oTOOp TOCTYMAIOIIMX TPOUCXOJUT Ha KOHKYPCHOM OCHOBe B paMKax Tpafaliiu

6as110B 110 yObIBarOIIel 3HaUMMOCTH.

2. IIncbMeHHOe BCTYIIUTE/IbHOE UCIIBITAHHE. KpHTEpHH OnjéeHuBaAHUA

[TocTynaromuii 0/DKeH MPOIeMOHCTPHUPOBATh B X0/le OTBETA Ha BOMPOC T10
OJJHOM U3 TMepeuncjeHHbIX TeM (pa3zen 4 [JaHHOW TpOTrpamMMbl) BJaZieHHe
npodeCCUOHATBHBIMU ~ KOMITETEHIIUSMH, KOTOpPble  OL[eHMBAIOTCSA 0  IIATH
KPUTEPUSIM, Ka)KJbI U3 KOTOPBIX 1M03BoJIsseT HabpaTh oT 0 o 20 6amios (Tabmwiia
1). OreHKa TIO KaKIOMY KPHUTEDHIO BBLICTAB/ISETCS KaKAbIM U3 UJIEHOB
9K3aMEeHAILIMOHHOM KOMMCCHH CaMOCTOSITe/TbHO, SKCIEPTHbIM myTeM. KToroBas
OlleHKa TI0 BCTYNUTeIbHOMY HCITBITAHAIO PACCUMTHIBAETCS KaK CpeJHee
apudmMeTruecKkoe  OI[eHOK BCeX UJIeHOB  JK3aMeHAllMOHHOW  KOMHCCHH,
OKPYTJIEHHOE B OOJIBIITYIO CTOPOHY.

MakcumanbHOe KOIMuecTBO 0asiioB mo gaHHoMy 3Ttamy 100 (cTo) Gaios.
MuHHMaIbHOEe KOJIMUeCTBO 0aslioB, TIOMyYeHHOE B pe3y/bTaTe IMHChbMEHHOTO
9K3aMeHa, TIOATBEp)KJarollee  YCIeIlHOe TIPOXOXKAEHHWEe  BCTYIHMTETbHOTO
ucTbITaHus — 50 6asoB.

[MTocTymaromyii  ¥MMeeT TIPaBO MKCIIOJb30BaTb BO BpPEMsI TPOBEEHHUS
BCTYTUTETLHOTO WCITBITAHUS CJIeAyIOl[He TIPUHAJJIeKHOCTH: pyuKa, KapaHZAlll,
JIACTHK, He MPOrpaMMUPOBAHHBIN KalbKyJsATOp, ukcTasg Oymara ¢opmata go A4

BK/TFOUHUTEJ/IBHO.



Tabsuria 1.

KpuTepuu oLileHMBaHUSA 0TBETOB

Ne n/m TpeGoBaHusl K 0OTBETY Ha BONPOCHI Kos-BO
0a/10B 3a
OTBeT
1. |Buagenue TePMUHOJIOTHEN u OCHOBHBIMU TMOHSTUSIMU n3 |0t 0 mo 20

npogecCHoOHanbHOM chepsbl.

2. |TloHumaHve OCHOBHBIX TpobseM B mpodeccuoHanbHor chepe wu|OT 0 g0 20

CII0COOHOCTB K KPUTHY€CKOMY MBILIJIEHHIO.

3. |3HaHWe CcrenyasbHON, HAyuyHOW W MyO/aMLMCcTAYecKou Jmrepatypbl 1o |OT 0 mo 20

nipodecCHOHaTBLHBIM BOTIPOCAM.

4, Crioco6HOCTh OTeprUpOBaTh aKTya/JbHbIMU rnpuMepamMu u3 | Ot 0 mo 20
npodeccroHanbHOM  cdepbl  WWIM  KelicaMu,  WUTFOCTPUPYIOLUMU

3dsBJ/IEHHLBIe B OTBeTe Te3HCHhI.

5. | CrocobHOCTh OBICTPO pearupoBaTh Ha JAOTONHUTeNbHbIe Borpockl |OT 0 1o 20
KOMUCCHUH, TIpUBOAS KOpPPEeKTHble aprymMeHTbl B  IIOATBepK[eHue
V3/I0KEHHbIM paHee Te3ucaM. [leMOHCTpaLys KpeaTWBHOI'O MBIIUIEHUS U

CTIIOCOOHOCTH C HEeCTaHJaPTHOM UHTEpITpeTalii TeM M IPoOIeM.

MakcumasibHasi cyMMa 0a/lyioB 10 BCeM KPUTEPHUSIM 100

4. Copep)xaHue pa3fiesioB AJisl MOArOTOBKHM K MUCbMEHHOMY 3K3aMeHY

CobeceioBaHue TI0 TIO/ITOTOB/IEHHBIM aOUTypHeHTaM MMChbMEHHBIM OTBeTaM
Ha BOIIPOCHI TIPOBOJUTCS B CBS3W C TIPe/[CTABJIEHHOW HIpKe MpobjeMaTHKOW U
HarpaB/ieHO Ha BbIsIBJIeHHEe KOHHOTALIUM MeXKy BIOpaHHBIMU B OTBeTaxX Keiicamu/
KOHILIeTITaMU U TIpe/IJIOKeHHBIMU HUKe TTPO0/IeMHBIMU BOITPOCAMH.

Tema 1. Medua u maccogasi KOMMyHUKAYUsl: meopuu u npakmuku

Menuva kKak coobijeHve  (KoHueruus M. MakmosHa). Teopun
KOMMYHUKATUBHOIO Bo3zercTBUs M Manunyssitmu (I'. Jlaccyamn, Y. Jlunmnman).
deHoMmeH HOBbIX Meaua. Creluduka LudpoBbix Menua u Web 2.0. ®eHomeH
My/JbTHME/IMa, KpOoCCMe[ua W TpaHCMe/Aua. TpaHCMeAWMHBIM CTOPUTE/UIMHT U
KyJbTypa mnaptugunauyu (. kenkuHc). IludpoBas cpema: Ky/abTypa

uHTepdelicoB ¥ miporpamMmHoro obecrieuenusi (JI. ManoBuu, M. @ymnep).
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Cnenuduka ynpasaeHus LiudbpoBoi cpefiol (agile/remote management).

Tema 2. CoepeMmeHHbIll COYUOKYAbMYpPHbIU KOHMeKcm OesimeabHOCmU
MeHeddcepa

Ponb Ky/lbTypbl M COLMOKY/IBTYPHBIX (DAKTOPOB B yMpaB/JeHUU Me[ua U
1rdpoBoii cpefoil. VI3meHeHre coflep>KaHUsI IesiTe/IbHOCTH MeHe/pKepa B CBSI3U C
Tepexo/loM K TOCTUH/yCTPHUA/JIbHOMY THUIY 3KOHOMHKHA W CeTeBOMY OOIIeCTBY.
[TocTUHAyCTpUaIbHBIE TyMaHWTApPHO-9KOHOMHUECKHEe KOHLeMIUU (5KOHOMHUKA
BIleUAT/IeHWM, SKOHOMHKA CHMBOJIMUECKOTO oOMeHa u 7p.). [IpocbiomepusMm H
KyJIbTypa pro-am KOMMYHHKAl[MMd KaK YCJOBUSI OCYILeCTBJ€HUSI TIPOEKTHOMU
JesTe/IbHOCTU. ['MOKoe yIipaBieHWe, MeHePKMEHT OJ[HOPAaHTOBBLIX MPOEKTOB U
yaJleHHbI MeHePKMEHT: HOBble KOHTYDblI TpoeccMu B YCJIOBUSX LM(POBOU
Cpefpbl.

Tema 3. MeHeddcmMeHm Kak npeomem u OUCYUNAUHA, UCMOpuUYecKas
960/110YUs1 WKO/ MEHeOHCMeHma

Ornpepenenve MeHemxkMmeHTa. Cojep)kaHue [1eATe/IbHOCTU YIIpaBJ/IeHUs.
Lleny ¥ 3a7auM yripaBeHUs Kak 0co0oro Tura [esitelbHOCTH. CoBpeMeHHbIe
MeTO/IO/IOTUH Ppa3pabOTKM TIPOeKTOB. KpuTtuueckoe M Au3aiiH-MbIIIIEHHE Kak
ocHoBa decision-making B cdepe meHemxmeHTa. [IIkosbl ympaBneHus. CMeHa
nipe/icTaBeHuii 06 yripaBsieHuu B TeueHre 20 Beka. Hanboiiee pacripocTpaHeHHbIe
IIKO/IbI  yrpaBieHus B 21 Beke. MeHeI)KMEHT y/[a/leHHbIX/0QHOPAHT OBbIX
TIPOEKTOB.

Tema 4. Pecypcbl ynpasneHueckoli Oesime/sbHOCMU

Ornpepienienne pecypca. Turbl pecypcoB. MeTojbl peCypCHOIO aHasuvsa.
CrierjudrKa MCI0/1b30BaHNs MHGOOPMALIMOHHBINA pecypcoB. @akTUeKHUHT U paboTa
C «UH(OPMAIIMOHHBIMU MYy3bIPSAMU» KaK WHCTPYMEHThI (PYHKIMOHHPOBAHUS
KOMMYHUKAIIMOHHOTO MeHe/[)KMEeHTa.

Tema 5. MeHedixcmeHm: munbl COYUAAbHOU KOOpOUHAYUU U ynpdaeneHue
passumuem

Tunbl coluanbHOM KoOpAWHALMU. O(PGHEKTUBHOCTh Ppa3/IMUHBIX THUIIOB

colManbHOM  KOoOpAWHAUMW. HeTBOPKMHI KaK Croco® KOHCTPYWPOBAHUS
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JesiTe/IbHOCTHBIX COOOIIeCTB U ayAUTOpPUM TpoekToB. OripesiesieHre pa3BUTHSI.
Pa3BuTtme u mpouecchl (yHKLIMOHMPOBAHUSI M PAaCIIMPEHHOT0 BOCIIPOU3BOCTBA.
[IpoeKTHBIM, TTIPOrPaMMHBIA U MJIAHOBBIA METO/] YIIPaB/I€HHS.

Tema 6. MapkemuH2 u KOMMyHUKayuu

Ornpefienenye MapkeTuHra. Pojib MapkeTWHra B COBPEMEHHOM 5KOHOMUKE.
CeTreBble TeXHOJIOTMM B MapkeTuHre. [IoHATHe HEKOMMEpPUECKOTO MAapKeTHHra.
Cneupiuka wmapkeTuHra B cdepe Ky/abTypbl. LludpoBort MapkeTWHr W
COOTBETCTBYIOIIIME MepOonpusiTusi: nouckoBas ontumusanusi (SEO), MOHUCKOBBIM
MapkeTUHr (SEM), KOHTeHT-MapKeTWHTr, MapKeTuHr BiusHus (influencer
marketing), aBTOMaTW3aLusl CO3[jaHHsT KOHTEHTa, MapKeTHUHI B 3JIEKTPOHHOM
KOMMEpLIMM, MAapKeTHHI COLMa/JbHbIX Meaua (SMM), mnpsiMble pacChLIKH,
KOHTEeKCTHas peK/jlaMa, peKjama B 3JIeKTPOHHBIX KHWrax, Mporpammax, urpax
apyrux (opmax [u¢poBoi MPOyKLIUH.

Tema 7. CogpemeHHble Ky/bmypHble PbIHKU

Omnpenenenve pbiHKa. [1oHSITHE KYJBTYDPHOTO PbIHKA W ero O0COOEHHOCTH.
OnpefeneHre Ky/JbTypPHOTO NIPOAYKTa/yCIyTy, ero crenuduka. LleseBbie rpymnrsl
notpebuTenel KyJabTYpPHBIX TPOAYKTOB/YCAYT: oOrpeje/eHrue, MeTOAbl UX
BblzlesieHus. KysibTypHble U KpeatuBHble nHAyctpur. Ot CMK u CMU K mefua u

digital: popMrpoBaHre HOBBIX Ky/IbTYPHBIX PBIHKOB U MPO(heCCUH.

5. IIncbMmenHbIM 3K3aMeH. [Ipumepnsl BONMPOCOB /il MOATOTOBKH K

JK3aMeHy

1. laiiTe xapakTepUCTUKY MeAua, UCMoJb3ysl KoHuenuuu I'. Jlaccysmna, V.
JIunnimaHa U M. MaktosHa. B uem pasziniuusi 3TUX CrocoOOB MOHUMaHUs Mejida’?

2. Uem cTapble Mefya OTJMYAIOTCS OT HOBbIX? CunTaete Jid Bbl MO0OHYIO
KOHLIeITya/Iu3aL1I0 a/|leKBaTHOW COBPEMEHHOMY pa3BUTHIO UHAYCTpUU?

3. B ueM 3ak/iroyaeTcsd OT/IMuKe KOHLIeNITOB «MYJIbTUMeAua», «KpoCCMeaua»,

«TpaHcMmeziya» (C rpuMepamm)?



4. B dyem 3aK/OUaeTCsd TEXHOLIEHTPU3M OMNMCaHUs LU(POBOU cpefnl (Ha
ripumepe KoHuenwii JI. ManoBuua?

5. ChopmMupyiiTe 1r3aiiH UCC/IeJOBaHUsI B3aUMOCBSI3U MeX/y COBPEMEHHBIMU
TEOpUsSIMU  Me[Ua/LM(PpOBOM Cpefibl W TMpaKTUKaMW yMpaB/ieHWs OHJIalH-
ripoekTamu U LUGpoBbIMU Meiva (B hopMaTe KOPOTKOM aHHOTALIUH).

6. Onummre Haubosiee Ba)KHble YW 3HAUMMble TeHEHIIMM COBpeMeHHOU
»ku3HU. KakoBa poJib Ky/JbTYpbl M COLMOKYJBTYDHBIX (PAKTOPOB B YIIpaBI€HUU
Meiia U LM POBOI cpeioi?

7. Kakvie TIOCTMHAYCTpUa/bHble TI'yMaHUTapHO-3KOHOMUYECKUe KOHLIeTLUH
Bbl 3HaeTe (9KOHOMMKA BIleYaT/IeHW, SKOHOMMKA CUMBOJIMYECKOr0 oOMeHa U
Ap.)?

8. CornacHsl /i1 Bel € TeMm, UTO MUPOBOM Tepexo/ K MTOCTUHAYCTPUATILHOMY
TUIY SKOHOMHUKM BjiedeT 3a CO0OM M 3HAuMTe/lIbHOe H3MeHeHHe COJep>KaHus
JleaTe/IbHOCTU COBPEMEHHOI'0 MeHe/Kepa?

9. KakoB, Ha Bam B3rnisgz, QyHKUMOHaN MeauameHekMeHTa? KakoBbI ero
30HbI OTBETCTBEHHOCTH, K/IHOUeBble HAaBbIKU?

10. ChopmupyiiTe au3adiH WCC/e[oBaHUsl TpaHChoOpMaLMU MOpodeccur
MeZilaMeHe/)Kepa B KOHTEKCTe COBDEMEHHOW KyJ/bTypbl TMOTpebieHUs WU
pacrnpocTpaHeHUs MapTULIMIATOPHBIX MPAKTHUK (B (popmMaTe KOPOTKOW aHHOTAL|K).

11. Yrto Takoe, B Bailiem noHumaHuu, MmeHempkMeHT? Ha kKakoe copep>kaHue
JlesITefIbHOCTU ~ yTipaBjeHusi Bpl 1uiaHWpyeTe OpHUEHTHPOBATbCS B CBOEM
npoeCcCUOHATLHOM /1eITe/IbHOCTH?

12. Beibepurte /r000¥ TIpUMep yIpaB/ieHuUeckoro BMeIaTebCTBA B Ty WU
VHYHO JedTe/qbHOCTh. [louemy Bbl cuvTaete 5TO [elCTBHe TIIpUHAAJIEXAIUM
YPOBHIO yIpaBJjieHUs?

13. Kak BnajieHrie KpUTUUECKUM U [JM3alUH-MbILLUIEHUEM B/IMSIET Ha MPOLIeCChI
TIDUHATUS PellleHn B MeHe>)KMeHTe? [IpuBeinTe NprMepsl.

14. Kakue mkoJsibl yripaBieHusi Bol 3HaeTe? KpaTkKo oxapakTepu3yuTe HX.
Kakasi u3 1Ko yrpaByeHusi, C Baiiieli Touku 3peHusi, Hanbosiee pacripocTpaHeHa 1

yaie Apyrux NpruMeHsIeTCd B POCCUMCKOW W/WIX MUPOBOU MPAKTHKe Meaua?



15. CopmupyiiTe au3aiiH MCCHeAOBaHUS OTJIMYUS COBPEMEHHBIX IIKOJI
MeHe/pKMeHTa (agile/remote management) oT 6ojiee KlacCUYeCKMX MOAXO0B (B
(dhopmaTe KOPOTKOM aHHOTALIUH).

16. Yto Takoe pecypc? Kakue Turibl pecypcoB Bam n3BeCTHbI?

17. Kakue MeToZibl peCypCHOro aHav3a Bam 3HaKOMBI?

18. Kakue KyabTypHble 0COOeHHOCTH COOCTBeHHOUW TpodecCHOHATEHOM
chepbl Bbl Morsu OBl WCITO/b30BaThb B CBOEHM yIIpaB/ieHUeCKOW IIPaKTHKe B
uHAycTpuu (1 poBbIX) Meaua?

19. Kak, B Kakux dopmartax (co3zaHve obpa3a TeppuTopuH, hopMUpOBaHUe
MOTHBALIWM, amesuIsiyus K Haubosiee 3HAUMMbBIM 1[€HHOCTHBIM YCTaHOBKaM H T.[.)
Bb1 Moriii Ob1 yrmipaB/ieHUeCKU BO3ZeMCTBOBATh Ha CYIIECTBYIOLHE COLMATbHbIE U
Ky/JbTypHble TIpO0O/JieMbl MeTO/JOM  CO3[JaHUsi  COLIMAJIbHO  OTBETCTBEHHOTO
MeJUMHOI0 MPOeKTa?

20. ChopmupyiiTe [AuW3aliH HWCCIeOBaHUS OCOOEHHOCTeH COBpPeMeHHOIo
KOMMYHUKAIIMOHHOTO MeHe/p)KMeHTa B LU(poBou cpefe (B ¢opmaTe KOPOTKOU
aHHOTAL1H).

21. Kakue Tumbl coLUMa/bHOW  KoopAuHaiuu Bbl  3HaeTe?  Kakwue
yTpaB/ieHYeCKUe UHCTPYMEHTHI SIBJISFOTCSI B HUX OCHOBHBIMU?

22. KakoW TWIl CconWanbHOM KOOpJAWHAIMAd Bbl cunTaete HauOoJsee
sbdexTrBHBIM? [Touemy?

23.Yem pa3BUTHE OTJWYAeTCSI OT TMPOLIECCOB (PYHKIIMOHUPOBAHUS U
pacIIMPEeHHOr0 BOCIIPOM3BO/ACTBA?

24. Kto (v uto), c Baieli Touky 3peHusi, IB/ISIETCSI TOKOMOTHUBOM Pa3BUTHS
B Bareii mpodeccun? B meaua/iiudpoBoii cpezie?

25. ChopmupyiiTe [u3aiiH MCCefoBaHMs HETBODKMHTAa Kak crocoba
TIPOM3BO/ICTBA AYJAUTOPUM U JIOSUVIbHBIX coo0miect8 (B ¢dopMare KOPOTKOM
AHHOTALWN).

26.Yto Takoe MapkeTuHr? OxapakTepusyuTe poOJib MapKeTWHra B

COBpEeMEeHHOW KOHOMHUKe.



27. [laliTe XapaKTepUCTUKy TIOHSITHUIO «HEKOMMEPUYECKUM MapKeTHUHI».
[TpoaHnanusupyuTe crielirKy MapKeTHUHra B cepe Ky/IbTyphbl.

28. Uto Takoe ceTeBble TeXHOJIOTUM B MapKeTHHIe?

29. [laliTe  XapaKTepUCTUKy TIOHSTUIO  «UHTepHeT-MapKeTUHI»/digital-
MapkeTuHr. [IpoaHanusupyiite crieliipuky mapkeTuHra B cdepe digital.

30. Cpopmupyiite ausaiiH uccienoBaHust 3¢G(EKTUBHOCTM WHCTPYMEHTOB
VHTEepHeT-MapKeTHHIa B YC/IOBUSIX COBPEMEHHOI'O0 YPOBHSI Pa3BUTHSI MeAuacpe/ibl
(B popMaTe KOPOTKOU aHHOTAL[MK).

31. Uto Takoe prIHOK? Kakue 0co00eHHOCTH KY/IbTyPHBIX PIHKOB BbI 3HaeTe?

32. Kakvie coBpeMeHHble CTpaTerMu TMO3UL[MOHUPOBAHUS  KYJIbTYPHBIX
NpoIyKTOB/yciyr Bel 3HaeTe? B uem ux crietpduka?

33.Uto Takoe 1jefieBble TpyMmbl ToTpebureneii? Kakue coBpemMeHHbIe
MOAXO/bI K BbIJIe/IEHUIO0 LieJIeBbIX rpynn Bel 3HaeTe?

34. Obpucyiite TpaHCpoOpMaIMiO KY/JIbTYPHBIX PBIHKOB B 310Xy I[HM(POBOM
PEBOJIIOLIUU.

35. ChopmupyiiTe [AW3aiH HWCCeOBaHUS Oyayilero yrpaBieHUeCKUX

cTpaTeruii B cpepe Meiva U AUKuATasl (B (popMate KOPOTKOW aHHOTALMK).

6. PekoMeHayemasi JMTepaTypa AJisi NOJTOTOBKH K NHCbMEHHOMY

3K3aMeHYy
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7. TectTupoBaHMe MO0 HMHOCTPAHHOMY $3bIKYy (aHrjmuckuii). dopmar

TEeCTUPOBAHHUA.

Llesbr0 9K3ameHa SIBJISIETCS MPOBepKa HABLIKOB aKaZleMAUeCKOr0 UTeHUsl U
ayJUpOBaHUsI Ha aHIVIMACKOM s3biKe, HeoOXoAuMble M 00ydyeHUs Ha
MarucTepckux rmnporpammax. Kpome TOro, OJHWM W3 OCHOBHBIX YyMEHUH,
TpoBepsieMbIX ~ TeCTOM,  SIBJsIeTCSl  TMOHUMaHWe  UHCTPYKLUH,  KOTOpbIe
TIpe/irosiaraloT  oopmiieHHe OTBeTa Olpefie/ieHHbIM 00pa3oM: Harpumep,
BLIPA3UTh OTBET He Ooiee, UeM B TPeX CJIOBaX; OTPe/le/TUTh, ITPaBAMBA, JIO)KHA /U
He TIprBe/ieHa B TEKCTe Ta WK WHast HPOopMaIiysi; BBIOOp 0HOTO WK HECKOJTBKUX
TIPaBU/IbHBIX OTBETOB M3 CITMCKa; BBIOOp I10/I3aTOJIOBKOB; 3arlojIHEHHE pe3loMe
TeKCTa; 3arojiHeHue TabJuIlbl, CXeMbl, Mojlesid U Tp. OrpaHuyeHre BpeMeHU Ha
NMOUCK WHGOPMAaLUM U BHECEHHWEe COOTBETCTBYIOLLMX OTBETOB JaeT BO3MOKHOCTh
NpOBepUTh yMeHWe paboTaTb C akafleMUUeCcKUM TeKCTOM [Jisi  pelleHUs
ompe/leJieHHbIX 3a/lay, T.e. He uUuWTasg €ro mnoJApsiJ, W He OTB/IeKasCh Ha
HecCyllleCTBeHHble JleTalM, a TakKXe yMeTb C/blllaTb W WHTEPIPeTUPOBATh

HEOGXO,[LI/IMYI-O I/IH(l)OpMaL[I/II-O BO Bpems4 JIEKLIMKW, CEMWHAPAd U T.[.
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8. Kputepum orjeHUBaHus

3AYE

BAJIUZT T (100

OB)

90-100 (IELTS 9 Expert user)
Brazeet s136IKOM afieKBaTHO, 06e3011IHO00YHO 1 6erio ¢

TIO/IHBIM ITOHUMdHHEM.

80-89 (IELTS 8 Very good user)
BriazieeT s36IKOM OU€Hb XOPOIIIO, JOMYCKasi OT/ebHbIe
HECUCTEeMHbIE HETOUHOCTH U TIOTPEIIHOCTH. [IoIyCcKaeT HeBepHOe

HICTOJIKOBAHHE B HE3HAKOMBIX CUTYadlUAX.

70-79 (IELTS 7 Good user)
BrazieeT si3bIkOM XOpOIII0, HECMOTPsI Ha OT/Ie/IbHbIe HETOUHOCTH,

TMOTrpemIHOCTH M HeBepHOe NCTOJIKOBaHUe.

60-69 (IELTS 6 Competent user)
BnajieeT s3bIKOM B 11e/10M 3QPEKTUBHO, XOTS YaCTO JIOMyCKAeT

HETOUHOCTH, INOTPEIIHOCTH Y HEBEPHOE MCTOJIKOBAHHKE.

50-59 (IELTS 5 Modest user)
BiiazieeT s36IKOM YaCTHUHO, B OOJIBIIIMHCTBE CJTyUaeB CIIPaBJ/ISIsCh C

TTOHMMaHHUEeM oﬁmero 3HaueHNd, XO0TA W J0ITyCKaeT MHOI'O OLIOOK.

40-49 (IELTS 4 Limited user)
BrnagieeT s136IKOM Ha 6a30BOM ypOBHE, KOTOPBIH OrpaHUUMBAaeTCsI

3HAKOMBIM KOHTEKCTOM

HE3AYET

30-39 (IELTS 3 Extremely limited user)
[ToHrMaeT TOMBKO OOIIMI CMBIC B XOPOLLIO 3HAKOMOM

KOHTEKCTe.

20-29 (IELTS 2 Intermittent user)
He nmeeT peaibHOIT BO3MOKHOCTH BOCTIPUHUMAThL MHGOPMAIHIo, 3a
WCK/TFOUEHHEM CaMbIX MPOCTHIX KOPOTKUX BBICKA3bIBAHUM B 3HAKOMOM

KOHTEKCTE 1 OTAe/IbHBIX CJ/IOB.

10-19 (IELTS 1 Non user)

He BJ/IaJ€€T A3bIKOM, 3d MCK/IFOUEHNEM HEKOTOPLIX M30/IMPOBAHHBIX
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CJIOB.
0-9 (IELTS 0 Did not attempt the test)

VHadopMariyu o B/ia/ieHNH S36IKOM TIPAaKTUYECKH HET.

(39 BAJIJTOB)

9. TecTupoBaHue MO0 UHOCTPAHHOMY SI3bIKY (QHIJIUMCKHI).
Pexkomenpayemasi iureparypa.
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2. Barron’s IELTS (Books and Cds). 2nd ed. — Barron’s Educational
Series, 2013.

3. Cullen, P., French, A., Jakeman, V. The Official Cambridge Guide to
IELTS Student's Book with Answers with DVD-ROM). Csm.Pap/DVD Ed. -
Cambridge English, 2014.

4. Official IELTS Practice Materials 2 with DVD. Pap/DVD Edition. —
Cambridge English, 2012.

5. IELTS 9. Self-study Pack (Student's Book with Answers and Audio
CDs (2)): Authentic Examination Papers from Cambridge ESOL (IELTS Practice
Tests). — Cambridge English, 2013.

6. Cambridge IELTS 8 Student's Book with Answers: Official
Examination Papers from University of Cambridge ESOL Examinations (IELTS
Practice Tests). — CUP, 2011.

7. Official IELTS Practice Materials 1 with Audio CD. — CUP, 2012.

8. Free IELTS Practice Tests. - http://takeielts.britishcouncil.org/prepare-

test/free-practice-tests
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10. TecTupoBaHHe M0 HHOCTPAHHOMY A3BIKY (aHIr/IMIicCKMiT). OOpa3er TecTa.

Pa3zden Academic Reading

READING PASSAGE 1

You should spend about 20 minutes on Questions 1-14 which are based on Reading Passage 1
below.

Adults and children are frequently confronted with
statements about the alarming rate of loss of tropical
rainforests. For example, one graphic illustration to
which children might readily relate is the estimate that
rainforests are being destroyed ata rate equivalent to one
thousand football fields every forty minutes — about the
duration of a normal classroom period. In the face of the
frequent and often vivid media coverage, it is likely that
children will have formed ideas about rainforests —what
and where they are, why they are important, what endan-
gers them — independent of any formal tuition. Itis also
possible that some of these ideas will be mistaken.

Many studies have shown that children harbour misconceptions about ‘pure’, cur-
riculum science. These misconceptions do not remain isolated but become incorpo-
rated into a multifaceted, but organised, conceptual framework, making it and the
component ideas, some of which are erroneous, more robust but also accessible to
modification. These ideas may be developed by children absorbing ideas through the
popular media. Sometimes this information may be erroneous. It seems schools may
not be providing an opportunity for children to re-express their ideas and so have them
tested and refined by teachers and their peers.

Despite the extensive coverage in the popular media of the destruction of rainforests,
little formal information is available about children’s ideas in this area. The aim of the
present study is to start to provide such information, to help teachers design their edu-
cational strategies to build upon correct ideas and to displace misconceptions and to
plan programmes in environmental studies in their schools. .

The study surveys children’s scientific knowledge and attitudes to rainforests.
Secondary school children were asked to complete a questionnaire containing five
open-form questions. The most frequent responses to the first question were descrip-
tions which are self-evident from the term ‘rainforest’. Some children described them
as damp, wet or hot. The second question concerned the geographical location of rain-
forests. The commonest responses were continents or countries: Africa (given by 43%
of children), South America (30%), Brazil (25%). Some children also gave more
general locations, such as being near the Equator.

15




Responses to question three concerned the importance of rainforests. The domi-
nant idea, raised by 64% of the pupils, was that rainforests provide animals with habi-
tats. Fewer students responded that rainforests provide plant habitats, and even fewer
mentioned the indigenous populations of rainforests. More girls (70%) than boys
(60%) raised the idea of rainforest as animal habitats.

Similarly, but at a lower level, more girls (13%) than boys (5%) said that rainforests
provided human habitats. These observations are generally consistent with our previ-
ous studies of pupils’ views about the use and conservation of rainforests, in which
girls were shown to be more sympathetic to animals and expressed views which seem
to place an intrinsic value on non-human animal life.

The fourth question concerned the causes of the destruction of rainforests. Perhaps
encouragingly, more than half of the pupils (59%) identified that it is human activities
which are destroying rainforests, some personalising the responsibility by the use of
terms such as ‘we are’. About 18% of the pupils referred specifically to logging activity.

One misconception, expressed by some 10% of the pupils, was that acid rain is
responsible for rainforest destruction; a similar proportion said that pollution is
destroying rainforests. Here, children are confusing rainforest destruction with
damage to the forests of Western Europe by these factors. While two fifths of the stu-
dents provided the information that the rainforests provide oxygen, in some cases this
response also embraced the misconception that rainforest destruction would reduce
atmospheric oxygen, making the atmosphere incompatible with human life on Earth.

In answer to the final question about the importance of rainforest conservation, the
majority of children simply said that we need rainforests to survive. Only a few of the
pupils (6%) mentioned that rainforest destruction may contribute to global warming.
This is surprising considering the high level of media coverage on this issue. Some
children expressed the idea that the conservation of rainforests is not important.

The results of this study suggest that certain ideas predominate in the thinking of
children about rainforests. Pupils’ responses indicate some misconceptions in basic
scientific knowledge of rainforests’ ecosystems such as their ideas about rainforests as
habitats for animals, plants and humans and the relationship between climatic change
and destruction of rainforests.

Pupils did not volunteer ideas that suggested that they appreciated the complexity of
causes of rainforest destruction. In other words, they gave no indication of an appreci-
ation of either the range of ways in which rainforests are important or the complex
social, economic and political factors which drive the activities which are destroying
the rainforests. One encouragement is that the results of similar studies about other
environmental issues suggest that older children seem to acquire the ability to appre-
ciate, value and evaluate conflicting views. Environmental education offers an arena in
which these skills can be developed, which is essential for these children as future deci-
sion-makers.
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Questions 1-8

Do the following statements agree with the information given in Reading Passage 1?

In boxes 1-8 on your answer sheet write

TRUE if the statement agrees with the information

FALSE if the statement contradicts the information

NOT GIVEN if there is no information on this

The plight of the rainforests has largely been ignored by the media.

Children only accept opinions on rainforests that they encounter in their classrooms.

It has been suggested that children hold mistaken views about the ‘pure’ science that
they study at school.

The fact that children’s ideas about science form part of a larger framework of ideas
means that it is easier to change them.

The study involved asking children a number of yes/no questions such as ‘Are there any

rainforests in Africa?

Girls are more likely than boys to hold mistaken views about the rainforests’
destruction.

The study reported here follows on from a series of studies that have looked at
children’s understanding of rainforests.

A second study has been planned to investigate primary school children’s ideas about
rainforests.

Questions 9-13

The box below gives a list of responses A—P to the questionnaire discussed in Reading
Passage 1.

Answer the following questions by choosing the correct responses A-P.

Write your answers in boxes 9-13 on your answer sheet.

9

10

11

12

13

What was the children’s most frequent response when asked where the rainforests were?

What was the most common response to the question about the importance of the
rainforests?

What did most children give as the reason for the loss of the rainforests?

Why did most children think it important for the rainforests to be protected?

Which of the responses is cited as unexpectedly uncommon, given the amount of time

spent on the issue by the newspapers and television?
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There is a complicated combination of reasons for the loss of the
rainforests.

The rainforests are being destroyed by the same things that are
destroying the forests of Western Europe.

Rainforests are located near the Equator.
Brazil is home to the rainforests.
Without rainforests some animals would have nowhere to live.

' Rainforests are important habitats for a lot of plants.

People are responsible for the loss of the rainforests.
The rainforests are a source of oxygen.

Rainforests are of consequence for a number of different reasons.

As the rainforests are destroyed, the world gets warmer.
Without rainforests there would not be enough oxygen in the air.
There are people for whom the rainforests are home.

Rainforests are found in Africa.

Rainforests are not really important to human life.

The destruction of the rainforests is the direct result of logging
activity.
Humans depend on the rainforests for their continuing existence.
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Question 14
Choose the correct letter, A, B, C, D or E.
Write your answer in box 14 on your answer sheet.

Which of the following is the most suitable title for Reading Passage 1?

A The development of a programme in environmental studies within a
science curriculum

B Children’s ideas about the rainforests and the implications for course
design

C The extent to which children have been misled by the media
concerning the rainforests

D How to collect, collate and describe the ideas of secondary school
children

E The importance of the rainforests and the reasons for their
destruction
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READING PASSAGE 2

You should spend about 20 minutes on Questions 15-26 which are based on Reading Passage 2
helow.

What o Whales Feal?

An examination of the functioning of the senses in cetaceans, the
group of mammals comprising whales, dolphins and porpoises

Some of the senses that we and other terrestrial mammals take for granted are either
reduced or absent in cetaceans or fail to function well in water. For example, it appears
from their brain structure that toothed species are unable to smell. Baleen species,
on the other hand, appear to have some related brain structures but it is not known
whether these are functional. It has been speculated that, as the blowholes evolved
and migrated to the top of the head, the neural pathways serving sense of smell may
have been nearly all sacrificed. Similarly, although at least some cetaceans have taste
buds, the nerves serving these have degenerated or are rudimentary.

The sense of touch has sometimes been described as weak too, but this view is prob-
ably mistaken. Trainers of captive dolphins and small whales often remark on their
animals’ responsiveness to being touched or rubbed, and both captive and free-
ranging cetacean individuals of all species (particularly adults and calves, or members
of the same subgroup) appear to make frequent contact. This contact may help to
maintain order within a group, and stroking or touching are part of the courtship ritual
in most species. The area around the blowhole is also particularly sensitive and
captive animals often object strongly to being touched there.
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The sense of vision is developed to different degrees in different species. Baleen
species studied at close quarters underwater — specifically a grey whale calf in cap-
tivity for a year, and free-ranging right whales and humpback whales studied and filmed
off Argentina and Hawaii — have obviously tracked objects with vision underwater, and
they can apparently see moderately well both in water and in air. However, the posi-
tion of the eyes so restricts the field of vision in baleen whales that they probably do
not have stereoscopic vision.

On the other hand, the position of the eyes in most dolphins and porpoises suggests
that they have stereoscopic vision forward and downward. Eye position in freshwater
dolphins, which often swim on their side or upside down while feeding, suggests that
what vision they have is stereoscopic forward and upward. By comparison, the bot-
tlenose dolphin has extremely keen vision in water. Judging from the way it watches
and tracks airborne flying fish, it can apparently see fairly well through the air—water
interface as well. And although preliminary experimental evidence suggests that their
in-air vision is poor, the accuracy with which dolphins leap high to take small fish out
of a trainer’s hand provides anecdotal evidence to the contrary.

Such variation can no doubt be explained with reference to the habitats in which indi-
vidual species have developed. For example, vision is obviously more useful to species
inhabiting clear open waters than to those living in turbid rivers and flooded plains. The
South American boutu and Chinese beiji, for instance, appear to have very limited
vision, and the Indian susus are blind, their eyes reduced to slits that probably allow
them to sense only the direction and intensity of light.

Although the senses of taste and smell appear to have deteriorated, and vision in
water appears to be uncertain, such weaknesses are more than compensated for by
cetaceans’ well-developed acoustic sense. Most species are highly vocal, although
they vary in the range of sounds they produce, and many forage for food using echolo-
cation!. Large baleen whales primarily use the lower frequencies and are often limited
in their repertoire. Notable exceptions are the nearly song-like choruses of bowhead
whales in summer and the complex, haunting utterances of the humpback whales.
Toothed species in general employ more of the frequency spectrum, and produce a
wider variety of sounds, than baleen species (though the sperm whale apparently pro-
duces a monotonous series of high-energy clicks and little elsé). Some of the more
complicated sounds are clearly communicative, although what role they may play in
the social life and ‘culture’ of cetaceans has been more the subject of wild specula-
tion than of solid science.

1. echolocation: the perception of objects by means of sound wave echoes.
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Questions 15-21

Complete the table below.

Choose NO MORE THAN THREE WORDS from Reading Passage 2 for each answer.

Write your answers in boxes 15-21 on your answer sheet.

SENSE SPECIES ABILITY COMMENTS
Smell toothed no evidence from brain structure
baleen not certain related brain structures are present
Tast ¢ . nerves linked to their 15............ are
ave AR e oo underdeveloped
Touch all yéis region around the blowhole very
sensitive
Vision 6. . yes p.rcrbably do not have stereoscopic
vision
dolphins, probably have stereoscopic vision
: yes
porpoises | 1 A—— and ............
18 i probably have stereoscopic vision
"""""" y forward and upward
bottlenose exceptional in 19............ and good
. yes gl ot .
dolphin in air—water interface
bouty and poor have limited vision
beiji
Y s o Probal_:)ly 0111? sense direction and
intensity of light
Hearin most large e usually use 20............ s
g baleen y repertoire limited
|
whales and .
yes song-like
whales
toothed - Q%e more of fI.'equency spectrum; have
wider repertoire
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Questions 22-26

Answer the questions below using NO MORE THAN THREE WORDS from the passage for
each answer.

Write your answers in boxes 22-26 on your answer sheet.

22

23

24

25

26

Which of the senses is described here as being involved in mating?
Which species swims upside down while eating?

What can bottlenose dolphins follow from under the water?
Which type of habitat is related to good visual ability?

Which of the senses is best developed in cetaceans?
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READING PASSAGE 3

You should spend about 20 minutes on Questions 2740 which are based on Reading Passage 3
below.

Visual Symbols and the Blind

Part 1

From a number of recent studies, it has become clear that blind people can appreciate
the use of outlines and perspectives to describe the arrangement of objects and other
surfaces in space. But pictures are more than literal representations.

This fact was drawn to my attention dramatically when a blind

woman in one of my investigations decided on her own initiative to

draw a wheel as it was spinning. To show this motion, she traced a

curve inside the circle (Fig. 7). | was taken aback. Lines of motion,

such as the one she used, are a very recent invention in the history

of illustration. Indeed, as art scholar David Kunzle notes, Wilhelm

Busch, a trend-setting nineteenth-century cartoonist, used virtually

no motion lines in his popular figures until about 1877. Fig. 1

When | asked several other blind study subjects to draw a spinning wheel, one partic-
ularly clever rendition appeared repeatedly: several subjects showed the wheel’s
spokes as curved lines. When asked about these curves, they all described them as
metaphorical ways of suggesting motion. Majority rule would argue that this device
somehow indicated motion very well. But was it a better indicator than, say, broken
or wavy lines — or any other kind of line, for that matter? The answer was not clear. So
| decided to test whether various lines of motion were apt ways of showing movement
or if they were merely idiosyncratic marks. Moreover, | wanted to discover whether
there were differences in how the blind and the sighted interpreted lines of motion.

To search out these answers, | created raised-line drawings of five different wheels,
depicting spokes with lines that curved, bent, waved, dashed and extended beyond
the perimeter of the wheel. | then asked eighteen blind volunteers to feel the wheels
and assign one of the following motions to each wheel: wobbling, spinning fast, spin-
ning steadily, jerking or braking. My control group consisted of eighteen sighted
undergraduates from the University of Toronto.

All but one of the blind subjects assigned distinctive motions to each wheel. Most
guessed that the curved spokes indicated that the wheel was spinning steadily; the
wavy spokes, they thought, suggested that the wheel was wobbling; and the bent
spokes were taken as a sign that the wheel was jerking. Subjects assumed that spokes
extending beyond the wheel’s perimeter signified that the wheel had its brakes on and
that dashed spokes indicated the wheel was spinning quickly.
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In addition, the favoured description for the sighted was the favoured description for
the blind in every instance. What is more, the consensus among the sighted was barely
higher than that among the blind. Because motion devices are unfamiliar to the blind,
the task | gave them involved some problem solving. Evidently, however, the blind not
only figured out meanings for each line of motion, but as a group they generally came
up with the same meaning at least as frequently as did sighted subjects.

Part 2

We have found that the blind understand other kinds of visual metaphors as well. One
blind woman drew a picture of a child inside a heart — choosing that symbol, she said,
to show that love surrounded the child. With Chang Hong Liu, a doctoral student from
China, | have begun exploring how well blind people understand the symbolism
behind shapes such as hearts that do not directly represent their meaning.

We gave a list of twenty pairs of words to

sighted subjects and asked them to pick from x?i:d;;]:;?:i Aiﬁi:;m
each pair the term that best related to a circle subjects (%)
and the term that best related to a square. For
example, we asked: What goes with soft? A | SOFr-HARD 100
circle or a square? Which shape goes with MOTHER-FATHER 94
hard? HAPPY-SAD 94
GOOD-EVIL 89
All our subjects deemed the circle soft and the | LOVE-HATE 89
square hard. A full 94% ascribed happy to the | ALIVE-DEAD 87
circle, instead of sad. But other pairs revealed | BRIGHT-DARK 87
less agreement: 79% matched fast to slow and | LIGHT-HEAVY BS
weak to strong, respectively. And only 51% ‘?’ARM“COLP - 8
linked deep to circle and shallow to square. | SUMMER-WINTER 81
. : WEAK-STRONG 79
(See Fig. 2.) When we tested four totally blind FASTISEONW -,
volunteers using the same list, we found that | ... "
'their_choices clqsely resembled those made by | ¢ppiNnGFALL -4
the sighted subjects. One man, who had been | GuErLoUD 62
blind since birth, scored extremely well. He WALKING-STANDING 62
made only one match differing from the con- | opp-EVEN 57
sensus, assigning ‘far’ to square and ‘near’ to | FAR-NEAR 53
circle. In fact, only a small majority of sighted | PLANT-ANIMAL 53
subjects — 53% — had paired far and near to the | DEEP-SHALLOW 51

opposite partners. Thus, we concluded that the

blind interpret abstract shapes as sighted Fig. 2 Subjects were asked which word
people do. in each pair fits best with a circle and
which with a square. These percentages
show the level of consensus among
sighted subjects.
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Questions 27-29

Choose the correct letter, A, B, Cor D.

Write your answers in boxes 27-29 on your answer sheei.

27 In the first paragraph the writer makes the point that blind people

A  may be interested in studying art.

B  can draw outlines of different objects and surfaces.
C  can recognise conventions such as perspective.

D  can draw accurately.

28 The writer was surprised because the blind woman

A drew a circle on her own initiative.

B  did not understand what a wheel looked like.
C included a symbol representing movement.
D  was the first person to use lines of motion.

29 From the experiment described in Part 1, the writer found that the blind subjects

had good understanding of symbols representing movement.
could control the movement of wheels very accurately.
worked together well as a group in solving problems.

got better results than the sighted undergraduates.

el

Questions 30-32

Look at the following diagrams ( Questions 30-32 ), and the list of types of movement below.
Match each diagram to the type of movement A-E generally assigned to it in the experiment.

Choose the correct letter A—E and write them in boxes 30-32 on your answer sheet.

30 31 32

steady spinning
jerky movement
rapid spinning
wobbling movement

moaR >

use of brakes
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Questions 33-39

Complete the summary below using words from the box.
Write your answers in boxes 33-39 on your answer sheet.
NB You may use any word more than once.

In the experiment described in Part 2, a set of word 33...... was used to investigate whether
blind and sighted people perceived the symbolism in abstract 34...... in the same way.

Subjects were asked which word fitted best with a circle and which with a square. From the

: | e, volunteers, everyone thought a circle fitted ‘soft’ while a square fitted *hard’.
However, only 51% of the 36...... volunteers assigned a circle to 37...... . When the test was
later repeated with 38...... volunteers, it was found that they made 39...... choices.

associations blind deep hard

hundred identical pairs shapes

sighted similar shallow soft

words

Question 40
Choose the correct letter, A, B, C or D.
Write your answer in box 40 on your answer sheet.

Which of the following statements best summarises the writer’s general conclusion?

The blind represent some aspects of reality differently from sighted people.
The blind comprehend visual metaphors in similar ways to sighted people.
The blind may create unusual and effective symbols to represent reality.
The blind may be successful artists if given the right training.

Taws
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Pa3zden Academic Listening

SECTION 1 Questions 1-10
Questions 1-4
Complete the notes below.

Write NO MORE THAN THREE WORDS AND/OR A NUMBER for each answer.

NOTES ON SOCIAL PROGRAMME

E

cample | Answer
Number of trips per month: 5

Visit places which have:

e historical interest

e goodl .coiiiiiiiiiiii,
8 T cooninsi SRR

Cost: between £6.00 and £15.00 per person

Note: special trips organised for groups of 3 ......co.oovvnnn
people

Time: departure — 830 a.m.

return — 6.00 p-m.

To reserve a seat: signnameonthed .................. 3 days in advance
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Questions 5-10
Complete the table below.

Write NO MORE THAN THREE WORDS AND/OR A NUMBER for each answer.

WEEKEND TRIPS

Place Date Number of seats Optional extra
St Ives D mseris R 16 Hepworth Museum
London 16th February 45 B amannansians
7 3rd March 18 S.S. Great Britain
Salisbury 18th March 50 Stonehenge
Bath 23rd March 16 , SR
For further information:
REad the'D o as o or see Social Assistant: Jane 10 .......c.ccccvveciniennnn,

SECTION 2 Questions 11-20
Questions 11-13

Complete the sentences below.

Write NO MORE THAN THREE WORDS AND/OR A NUMBER for each answer.

RIVERSIDE INDUSTRIAL VILLAGE

11 Riverside Village was a good place to start an industry because it had water, raw
materials and fuelssuch as ............c....oie T ;

12 The metal industry was established at Riverside Village by ............coooeaenei. who lived

in the area.

13 There Were over .........cc.ceueuenennn. water-powered mills in the area in the eighteenth
century.



Questions 14-20
Label the plan below.

Write NO MORE THAN TWO WORDS for each answer.

\ The Engine

14 ................ Road
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SECTION 3 Questions 21-30
Questions 21 and 22

Choose the correct letter, A, B or C.

Example
Melanie could not borrow any books from the library because

A the librarian was out.
B she didn’t have time to look.
@©  the books had already been borrowed.

21 Melanie says she has not started the assignment because

A she was doing work for another course.
B it was a really big assignment.
C  she hasn’t spent time in the library.

22 The lecturer says that reasonable excuses for extensions are

A planning problems.
B  problems with assignment deadlines.
C personal illness or accident.
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Questions 23-27
‘What recommendations does Dr Johnson make about the journal articles?

Choose your answers from the box and write the letters A—G next to questions 23-27.

must read

useful

limited value

read first section

read research methods
read conclusion

don’t read

ORETAR >

Jaclksons 23 ooreccmseremsressasess
Roberts: 24 ........cciiciieiiiin...
MOLFIS: 25  iovssdiaidigiassas
EE0PEr: 20  coiviescsssevmssaia s

Forster: 27 i
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Questions 28-30
Label the chart below.
Choose your answers from the box below and write the letters A—H next to questions 28-30.

Population studies
Reasons for changing accommodation

100

90_ ..................................................................................................................................

god . N
2% i
70_ ...........................................................................................................
60_ ....... PERRRIEE ~ PUUROTIDPTCIRPRRPR D P I
E

50- ...................... (ERCSUSSIRE EGNSCRCENCOGREIEL N
40_ bveerieae.o SR e R e Y e L I g
30_ ..................................................... S p—

20- ...................... P p—

10- cevean o[, ... ........ e T el S e e L

0

Possible reasons
uncooperative landlord

environment
space

noisy neighbours
near city

work location
transport

rent

T Oom=EoOa® >




SECTION 4 Questions 31-40

Complete the notes below.

Write NO MORE THAN TWO WORDS for each answer.

THE URBAN LANDSCAPE

Two areas of focus:
e the effect of vegetation on the urban climate
¢ ways of planning our 31 ...........coiiis better

Large-scale impact of trees:

* they can make cities more orless 32 ...........ccceviiinn.
¢ in summer they can make cities cooler

® they can make inland cities more 33 .............ccoeenen,

Local impact of trees:

* they can make local areas
— more3d ..o,
- cooler

more humid

less windy
155 35 1iiviiiiirriiiiineniinns

Comparing trees and buildings

Temperature regulation:

* trees evaporate water through their 36 ...........co.ovviivie

* building surfaces may reach high temperatures

Wind force:

e tall buildings cause more wind at 37 .........cocvvviiinnnnns level
® trees 38 .iiiiiiiiiiiiiiiiiiinn, the wind force

Noise:
* trees have a small effect on traffic noise
B i frequency noise passes through trees

Important points to consider:
* trees require a lot of sunlight, water and 40 ........................ to grow




